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Introductory Note

This was the fourth conference to be corvened by CILT on behalf of
the Comunittee on Research and Developinent in Modern Languages. Like
others, it brought together a number of experts to discuss a subject of immediate
interest to Janguage teachers. It aitned to survey and clarily opinion about cxist-
ing language examinations and possibly to indicate topics on which research
might be useful.

In some form, examinations affect almost all language teaching and most
teachers have strong views about their influence or cfficicncy, Only limited
aspects of the field could be discussed in the time available: these aspects
included GCE and CSE examinations, certain non-school examinations,
examinations in English as a foreign language and the usc of objective techniques
and continuous asscssment. University level examinations were not specifically
considered.

‘The following chapters include revised and edited versions of papers
presented, a postscript arising from one session (Chapter 8), and a summary of
the 1nain opinions in the discussions (Chapter 9). The opinions expressed in the
papers are of course those of their individual authors. Appendices provide a note
of relevant rescarch known to be current in Britain, a sclect bibliography and a
list of the participants.

G. E. Perren
Director,

Cealre for Information
on Language T'eaching



Examining bodies referred to and
abbreviations used in the text

Boards examining for the General Certificate of Education (GCE)

Associated Fxamining Board AEB
Univer.ity of Cambridge Local Examinations
Syndicate Cambridge

Joint Matriculation Board (The Univenities of
Birmingham, Leeds, Liverpool, Manchester and
ShefFicld) JMB

University Entrance and Schools Examinations

Council, University of Londen London
Oxford and Cambridge Schools Exaininations

Board 0&C
Oxford Delegacy of Local Exarminations Onxford
Southern Universities' Joint Beard for School

Exarninations (Universities of Rath, Bristol,

Excter, Reading, Southampton and Surrcy) Sujn
Welsh Joint Education Committee WJEC

} Northern Ircland General Certificate of

Education Comnmittee Northern Ireland

Regional examining boards for Certificate of Secondary Education (CSE)

West Midlands

Metropolitan East Anglian Associated
Middlesex Northern Lancashire
South-East East Anglian North
Southern Southern North Wedern
South Western East Midlands Welsh

West Yorks<hire
and Lindswcy

York<hire
Otker examining bodies
Institute of Linguists
1.endon Chamber of Commerce LCC
Royal Soc’~ty of Arts RSA
Trinity Coliege of Music, London TCM
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CHAPTER 1

The influence of GCE examinations
on teaching modern languages

(1) ‘O level
B. W. PAGE

We all know, of coutse, that examinations should not influence teaching
methods at all. We, the teachers, should aim at teaching our subject to the
highest level of competence our individual pupils can attain and external public
examinations should arrive as an incidental, objective assessinent of that attain-
ment. We all know, cqually well, that this is not true. Probably the most
undesirable result of the wholly justified democratisation of education over the
past twenty-five years has been the enorimous itnportance assumed by examina-
tion results. In a society increasingly open to all the 1alents, where peaple are to
be selected for higher education, the civil service, banking. insurance or what you
will, scadily available criteria will be used and public examination results will
provide them, Whatever our aims in teaching a ‘foreign’ language-—-soine com-
petence fir urderstanding, speaking and reading. some awarencess of French
culture, a feeling of forcignnesy, of the validity of a differcnt view of life- -one
of our aime is undoubtedly io get our pupils through ‘O level. To that end we
study the exantination, we try to see preciscly what the examincers are testing, we
cven draw up syllabuses based on past exanination papers ('no need to teach
the subjunctive— it never comes up’) and we teach accordingly, Soime embrace
this situation with enthudasm, otbers less wholcheartedly, but swe all fee! that
whatever our private opinion of the examir..tion, our duty towaids our pupils
isto prepare theim for it to the best of our ability.

The traditional ‘0" Jevel examination® of composition, trandation from

and into the language, and possibly tomc sort of rcading or aural comprehensicn

"I mention French only in this paper. There is vary little difference in the trcatinent of
other modern larguages by the cxamination boards
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test or reproduction, tries to give something to both the reforiners who insist
that in order to learn French you must use French, and the traditionalists who
insist that, for French to have any educational justification, pupils must show
that they know it by being able to translate (particulatly into French) and show
their intellectual paces thereby.

The oral part of this examination generally consists of a reading test and
a few minutes’ conversation prompted by some elementary questions on age,
weather and the reading passage. Over the past six years, various boards have
produced alternative examinations which do away with translation into French
or inake it an optional alternative 10 a reprodu:ction or comprehension test',

The traditional examination, however, which is still taken by far the
largest nutnber of candidates?, tests translation above all else. The nonnal Joint
Matriculation Board French ‘O’ level®, taken by over 36,000 candidates, may
serve as a tvpical example. In it, 45 per cent of the marks are given for writing
English and another 20 per cent for transtating from English. Twelve per centare
given for reading or writing given French (dictation and reading passage). Only
23 per cent are given for individual written and spoken expression in the
language.

Translation, then, and particularly translation into French because it is
the most difficult, is dominant. In vain experts tell us that a: oral approach,
even in these conditions, is nevertheless the most cffective. We do not dare to
believe this because in the experience of most of us it is not true, We teach our
pupils to respond in structured situations like this :

C'est toi qui as donné le ballon A Jean-Paul ?
Qui. je le lui ai donné
or : Non, c'est Michel qui le lui a donné cte.

We can sometimes get this sort of phrase used spontancously in an vnstructured
situation—certainly we hope to. But this is no guarantee at all that the same
pupil faced with the English :

I gaveit to him

of even worse :

1 gave himit
will get the answer right. The situation is quite different: the proboun fe is no
longer referring back to a previousty mentioned fe ballon nor tui to @ Jean-Paul.

'See Note I, p. 14
*See Note 11, p. 14
Y See Note 111, p. 15
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The pupil now has to make a quite different set of connections between it and fe
and Aim and lui and all this has to be taught. Ience the fiendishly ingenious
sentences we concoct

Why did he give somne of it to them there?
which bear no relation to real live communication any inore than do many
language laboratory drills,

Most boards go to considerable trouble to involve teachers in the formu-
lation of their examinations so that it may be claimed that tests reflect the
mcethods of teaching rather than distort thein. Whether they reflect or distort is
a chicken and cgg problam and depends on the individual teacher. H he is a
traditionalist, the normal ‘O level reflects his teaching; if he is not, it distorts
it. However, public examinations have tended to reflect the more conservative
mcthods and the new alternative ‘O’ levels result from discontent over the years
of a growing mincrity who want to use different methods, Nevertheless, the
traditional examination has not had by any mcans a totally stufling effect. All
the audio-visual, audio-lingual, language luboratery courses and methods of the
past ten years have been initiated under its dornination and most have had to
justify themselves according to its criteria. But these experiments have been
carried out by enthutiastic teachers who were willing to take a risk with their
pupils; many who are sympathetic to new methods have not embarked upon
them, and upon the often large capital investier, involved, purely because there
was, until recently, no suitable examination at the end of the course,

The altainative papers now sct by several examination boards vary It
all have the sarne characteristic of abolihing trandation from Fuglich and of
placing more cmphasis on speaking or reading. The JMB ‘O level French
{Alternative Syllabus), which is very snnilar to the Cambiidge Alternative B,
gocs furthest in this direction. In it only 10 per cent of marks aze given for work
in English, 30 per cent for passive comprehension, 25 per cent for semi-directed
ute of French (answers in Fiencli to given questions) and 30 per cent 1o indi-
vidual expression in the language. This new cxamination presents us with a
new sct of criteria to satisfy, The arguinents of those ‘who are prepared to make
somne concession to what they feel vaguely to be a modein view and who declare
that they use the “direct methed™ in the fust year hut are then compelled by
the requiranents of the public cxaminations to “get down to work™, the implici-

18c¢ S, R. Ingram and ). C. Mace, "Audio-vicval Fierch—{further expericnce’, AModern
Languages, vol. XLV, 19623, for how the Arst claswes taited on an audio-vitual course
were expecled to porform at ‘O evel

*See Note IV, p.
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tion being that what was being done in the first year was not really work and
that grammar and translation alone are work’ can no longer stand, French
spoken and writien without recourse to English is now required, “1he aim of
this syHabus is to cvaluate attainment in speaking and writing Frencl: and in
comprehending its spoken and writter form, reducing to a minimum the role
of English*2, What usced to be considered “frills’ are now ‘real work®, i.c, what the
examiners want, Candidates must read a large amount of varied inaterial,
must hear a large number of different native veices and 1nust have an imimense
amount of individual practice in speaking~-65 per cont of the marks are given
for the use of these skills, Morcover, 25 per cont go to individual spoken response
—-different for cach of the thirty or so inembers of a class, Time must also be
found for noinal practice in writing, How can such skills be taught, tested,
guaranteed accurate and yet retain some individual spontancity? We have all
experimented with beginners in Foench, We all know how delightfully primary
school children can go through their dialogues, how even up to their second
and third year in sccondary schoo!, children can zetain some skill in conversing
in French even when they have given up conversing in English, But most of us
have not untid now tried to 1nake evary single menbes of a fifth foun able to
converse in French for five full minutes, knowing that his perfonmance will
count for a guarter of his total marks.

All this needs a fundamentally different approach. A method in which
a traditional course book it followed year by year with littde or no v of a
tape recorder, and only the occational additional reader, will not prepare can-
didates for this examination. We are no longer in the position of having to
make the difficult transition to an examination-based book-course after two or
three years of oral method. We can go on using the techniques alrcady often
used in the first two years without the nagging fecling that the skills we are
teaching are going to be largely irrelevant to the examination. Group work
which progresses through the years fromn conversation diills on specific points
or dizzcted dialogucs to a mure genuine free exehange of ideas and vicws on
topics and books being studied, is now directly rcdevant to a major part of the
examination. Altmest any thing can feed this group in its later stages : the pupil¢’
own cveryday experiences, last Saturday's match, the books they are 1eading
in French or Englich, a topic or project they are engaged upon. news of their
Freach correspondents and the making of tapes to wend to their Franch cons
tacte, All this can be the subject of quettion and anwar and discussion in
unall groups of four or five. Clase Whrarics of teaders covering as luge an arca

'F. M. Hodgwon, Leatning modern langcuaces. Routledge, 1935, p
1 Preamble to the regulations for the Alternative Syllabus in ‘0 Ic\cl French, JMB

10

P

o



of interest as possible should provide individual reading and the basis for much
written work, if work shects consisting of qucstionnaires, some contextualised
drills and dircctions for summaries, reproductions and guided compesitions
accompany them.

Conversation (a)

The *hundred questions’ tecknique has been subjected to much criticisin,
It is a laudable attempt to chart an area of thie examination in advance. A hun-
dred questions on all sorts of subjects are set and are prepared for during the
course of the ycar. In the examination ten are chosen at random for cach can-
didate, who is expected to answer without hesitation or need for mmuch reflec-
tion. 'This has been criticised as too incchanical a test involving too much
rote-learning, but it can be as mechanical or not as the teacher or candidate
wishes. The questions (some of which could be improved) cover a great deal of
grov..d and can be the basic of much conversation practice in groups or with
the whole class, Since they ingeniously involve a good variety of tenses they
arc invaluable for ptovoking mcaningful pattern practice in verb forms and
tense usage.

Conversation (b)

This has to be a real conversation and not a incmorised lectute. Five
iminutes scems a long time to the protpective candidate but, in practice, be
usually has littde difficulty in filling it. "The transition in group or class work
from stercotyped drills, dialogues and role-playing to freer exchange is very
difficult to make but has to be made if the language is to becomne a genuine
means of cornmunication, ‘This tect obliges teacher and pupile to make the
cffort. It has been argued that too much reliance on predetermined conversa-
tion material can in fact hamper the subsequent leap to independent com-
munication. H this is true, the test will encourage us t ) wean our pupils from
drills,

The use of an audio-visual course and graded taped material improves
listening comprehension quite dramatically. It is entirely appropriate that the
examination should encourage this by giving it a substantial nurber of marks,
and it is not surprising that the ¢xaminers have found this test to be well done.

The abolition of trandation has produced a distinet improvement in the
authenticity of written French, Anglicians still occur but the habit of thinking
iy all out in Englich first is dying.
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Fluency in all the skills of hcaring. speaking, reading and writing is
much improved by the training imposed by this examination. But mistakes still
abound and the old conflict between fluency and accuracy has been intensified
rather than resolved. Discovery mcthods, ‘working it out for oneself’, are not
generally relevant to modern language teaching. We cannot afford to lct our
pupils acquire approrimately correct linguistic habits even if they can com-
municate adequately with thean, We are always having to make the difficult
judgement of when to interrupt the flow in order to correct the granunar.

‘The examination is Ly no mcans perfect yet and there are several ways
in which it could be rapidly and easily improved. Above all, the board should
accept the responsibility it undoubtedly has in influencing what is done in the
classroom. The new JMB syllabus docs not inerely evaluate attainment; it
encourages certain skills in a quite specific way and it should not avoid .-
cnsuing responsibility, ‘This lies in two main areas :

(1} Accuraey: The word occurs again and again in the regulations and
it is assessed and marked in all the fonins of written and spoken
expression but nowhiere is it defined. When the members of a comn-
mittee of the Incorporated Association of Assistant Masters were
revising The Teaching of Modern Languages in 1967, they wrote
to all the ecxamination boards to ask their views on the list of gran-
matical folérances published by the Ministére de I'lnstruction Pub-
lique in 1901 and gave a list of those alternatives they considered
valid today, Only three of the boards replied and they presented
cuch divergent views that nothing could be decided. 1f the limits of
tolerance on points of grammar are = Buid, how much more so are
they in pronunciation, accent, intonation, fluency and other inter-
dependent qualities, all of which are judged and maiked in this
examination. Sucl publithed scales for assesing taped examinations
as exist! are scarcely helpful. Each quality described as markable—
anglieiced, laboured, inconsittent, wncerlain, faitly aecurate—is
purcly subjective. How are we to know that our views are the same
as the examiners'? The answer sects simple tnougl. After a given
examination a sample half dozen wiitten compositions should be
photo-copied with a commentary on how the marks were awarded.
For conversation and reading test a similar sample of tapes should
be made. All these would be available to any teacher who wanted
to find ont to just what standards he was supposed to be working.

TOtter, H. S, "An oral proficicrey aswsement chart'. Modern Langweges, vol. XLVI
no, 4, December 1965
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(2) Linguistic content: This point has been made many times before,
but if there is a difference between ‘O fevel French and ‘A’ level
French, it should be more closely defined. The new ‘Nuffield’
examinations, where 75 per cent of the linguistic material will have
appeared in the course itself, go some way towards this. The boards
sctting new examinations must define the linguistic areas in which
we are supposed to be working.

Some details of the new JMB examination could be improved. Reading
a passage aloud seems a highly artificial activity. If reading aloud is necessary,
I should like to sce a printed dialogue of which the examiner reads one part
and the candidate the other. This would fit in much better with the give and
take of modern mcthods.

The composition could be nedified. ‘The pictures are sometimes tire-
somrely facetious and she boards should perhaps suggest different styles in which
the story could be retold : a policeman's report, a journalist's account for his
paper, a television newsreel interview with one of the participants or the
incident recounted as pa:t of a play or novel.

The examination should include soine work done during the course of
the ycar., What can be done on a particular day is by no means necessarily
one's best performance and sonie picces of class work done at different stages
would belp to shorten the odds against the nervous, Lorderline cardidate who
is peculiarly vulnerable. ‘The new alternative ‘A’ level offered by the JMB for
1972 includes an elainent of this sort and it could profitably be included at
‘O level also.

Onc other important skill has never been tested by examination boards
~ fast reading. Mot teaching of modern languages, cven using new metheds,
is still 0 concerned with grammatical accuracy that, although much more
reading is done than before, there is no pressing need for the pupils to progress
beyond the stage of slow subvecalisation or even mental trandation when read-
ing. If a test were included which involved the reading and comprehencinn of
pastages of French too long to translate within the time available, the acquisis
tion of a valuable skill would be encouraged.

One cannot, hosvever, expect a single examination to do everything.
The JMB Alternative O level in French and the Cambridge Altermative B,
more revolutionary in conception and execution than the minor alterationt
practiced by womne other boards, already do much. There is, however, room for
still inore alternatives to provide relevant objectives.

3



NOTE 1

Alternatives to translation into French offered in 1970

AEB: Written comprehension test with French ques-
tions requiring answers in French; larger con-
versation,

*Cambridge: Alternative B: A sccond free composition; a much
! enlarged oral/aural test (as for JMB Alternative).
! Alternative C: Written comprehension test with
French questions requiring answers in French; a
; more difficult dictation.

JMB: Written comprehension test with French ques-
tions requiring answers in French; a much
enlarged oral/aural test (sce Note 1V).

London: Written comprehension test with French ques-
tions requiring answers in French.

Oxford: Aural comprehension  test  requiring  writlen
answers in French,
o &CC: Free composition from pictures; larger conversa- !
tion. ;
sUJB: Reproduction of a spoken :tory of 230 to 250
words.
* In 1971 Cambridge is combining its alternatives into one syllabus so that :

various choices of test can be made. The translation into French will be an
alternative to a sccond free composition.

NOTE 11
Numbers of candidates (where available), Summer 1969

I. Candidates offering translation into French:

Cambridge ... ce 13628
JMB ... c. 36406
: London ... 28.783* ‘
% Oaxford cooo21,921
! o&c ..o 10642 ~
WJEC e .. 6575 3

*Summer 1968. 1969 ﬁgurcs not yet a\allablc

JAruitoxt Provided

?
TC : !
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2. Candidates offering alternatives to translation into French :
AEB .. .. .. .. .. .. .. 888
Cambridge ... 4,635
JAIB ... 5,687
Oxford ... ... 2,876

3. Percentages offering translation or alternatives in boaids supplying

both :
T'ranstation  Altcrnative
Cambridge ... e n 23
JAB .. ... 865 13.5
Oxford ... 884 11.6
NOTE
JMB ‘O Icvel French Syltabus (traditional form) Allocation of Alarks
Paper 1:
1. Translation from English ... ... ... 20%
2. Free composition—a story based on a given set
of pictures or outline; or a letter ... .. 166%
Dictation ... 8.3%
Paper 2:

1. Two passages for trantlation from French ... 30%
2. Reading comprehension test: written English

questions requiring answe-s in English 8.6%
Aural Comprehension test: Written English ques-
tions requiring answers in English ... 6.6%
Oral Examination:
1. Reading Test ... 3.39
2. Conversation 6.6%,
NOTE IV
JMB 'O level French (Alicinative Syllabus) Allocation of Marks
Paper 1
1. [iee compuosition . exactly similar o the tadi-
tional forin .o 15%
2. R:ading camprehension test: wiitten Yrench
questions requiring answers in French o 15%
Paper 2:

I. Listening comprchension test: a  threc-part
listening test on tape lasting thirty minutes
with multiple choice answere,

5
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Part i: the candidate hears a ramark and has
to choo:e who the speaker is or where he is.
Part {i: the candidate hears a scrics of con-
nected remarks or questions on a theme and
has to chioose appropriate answers or cominents.
Part iii: two short incidents are related and
the candidate chooses appropriatc statements
of fact about thein ... . oo
2. Reading comprehension test: a two- part test
with multiple choice answers.
Parl i: a scries of single sentence statements
about a person in a given situation. The candi-
date chooses what is likely to be said.
' Part ii: four prose passages on various subjects
: are given; the candidate chooses statenents of
' fact about them .o 15%
3. Translation from French (the ﬁm of thc two
! passages on the traditional paper) ... o 10%
Oral Examination:
1. Reading Test ... . . 5%
2. Contersation (a): thccandndalc prcparcsbcforc-
hand the answers to a hundred given ques-
tions on a varicty of topics. ‘Ten are chosen at
; random in the examination roon: for the can-
i didate to answer 10%,
Corueesation (b): the candldatc CONVCIses \nth
the examiner on two books choten at randomn
from three prepared or on one topic chosen
from four prepared ... v 1%

(2) ‘A’ level
; W. M. SHORTT

[

Corposition of siath forms taking modern languages

Today's problan is not so much one of increased numbers but of the
lack of homogencity of the sixth form. Pupilc cheose sixth form courses for the
following rcatons (not necessarily in this order of iinportance): in the junior
and middle rchool, sympathetic teaching and/or the individual personality of
a teacher have created an intcrest and liking for more advanced work: certain

\) 16
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subjects offer special interest and satisfaction; post ‘0" and CSE level educa-
tion with, perhaps, a further qualification, may lead to a rewarding carcer.

Thus a forcign language sixth form today, particularly in some well-
established urban commprehensive schools, could consist of the following clearly
defined groups :

(1) Pupils with good 'O level grades, probably going on to university
or similar institutions, who can cope with and derive benefit from
the existing ‘A’ level examination,

(2) Pupils with indifferent /poor ‘O’ level grades, but who still wish to
continue their foreign language, using it possibly as a third subject
supporting their other two ‘A' levels. This group nceds a revised
syllabus and a new exavination. The proposed minor examnina-
tion (Schools Council Working Paper 5) weuld have been very
suitable.

It is interesting to note that, commenting on the proposals to
establish GCE in 1931, the Cambridge and O & C boards regretted
the pass;ing of the Higher School Certificate Subsidiary Level (as do
mnany of the older teachers). The steady rise in popularity of the
‘O’ (‘A°) subjects which these boards offer for examination at a level
between 'A’ and ‘O’ level indicates the need for this type of examina-
tion. It is a pity that passes at this Ievel are recognised as being only
‘O level.

(3) Post—CSE pupils, interested in the life and customs of a foreign
country but with no firm tkill in the written language and with
varying degrees of competence in speaking it. Their command of
the printed word will be passive rather than active.

(4} Pupils beginning a foreign language and needing intensive prepara-
tion. For these, ‘O’ levet is hardly sophitticated enough and existing
‘A’ level plainly will not do.

Even if groups 1-3 are arranged in tets according to ability (not always pos-
sible because of subject grouping) they still face the same examination at the
end of their course : an examination based almost exclusively on active use of
the forcign language with literary studics added, and whose scope and form
have remained romarkably stable throughout a period of great cdueational
change and upheaval.

Noture of ‘A" level

Whatever one considers *A level to be-——-a feaving examination to test
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work done in language and literature, or a device for passing information on
to universitics about their prospective entrants-—this examination detetimines
not only the nature of a sixth forin course, but also the significance attached to
different clements of the course. Good teaching techniques are not necessarily
synonyinous with good examining techniques, but in practice the majority of
teachers do teach to this examination. Taking into account the difliculties faced
by candidates applying for the Arts facultics of universites, they cannot do
otherwise. The percentages conventionally awarded 10 the middle range, grades
B to 1) in particular, are so tightly grouped that borderlines became all iinpor-
tant. B, C, C would probably sccure for a candidate a place at the university
of his choice, whilst B, C, I) may well not. Morcover, inany boards have *hurdles’
in various sections of their examination: e.g. in French, London, Northern
Ireland, SUJB and Oxford impose hurdles on the language papers and to these
Northern Ireland and SUJB add the oral test. AEB and O & C require a tnini-
mum performance in the prose and cssay. Whatever i< adopted --i.e. the impos-
ing of hurdles or the allocation of marks to give a balancing or weighting etfect
—this will incvitably be reflected in the emphasis which a teacher gives to the
different cleinents in his course.

T'ranstation into the foreign language

In recent titnes, prose translation has had to withstand fairly sustained
attacks, These can be suminaricted in the argument that it is of doubtful value
as a 1ncans of leaining a foreign language and preparing for it wastes inuch
valuable time that could be better spent in building up experience. In spite of
these criticisms, T hald the view that itis a valid test for the university aspirant
to undergo, but witn the proviso that the passage can be safely rendered into
the foreign language, avoids undue tophistication of idiowm, literary or highly-
coloured vocabulary and is within the pupil's expeiicnce.

The following examples of what is considered inappiopriate are taken
froin recent JMB papers for translation into Spanish :

(1) % .....0r a beggar, stopping at house altrr houte, who raiced his veice
at cach reja, the wrought iron gate that led into 1he patio, and begeed
for alms with the phrate of immamorial uaage.”

'‘She had the black hair of the true Gypsy and an intolent ternble man.

ncr as though driving prisoners to their extcution, and 1 shou'd have

written ‘criminaly’, or lhe instincts of such a crcature were surely
upon the side of crim

{3} ‘Go on and read 2 boc-l all Tull of love affairs with the beautiful shiny
black princesece.”

(4) “The warmth of the sun fdl on us like 8 treasure, and the daylirht
rovtd over the sea in gicat, tlow trancpotitione of colour, dyeing cach
night in purple dutke. The ¢hiffs soaked up the sunscts h\e ted sponges
and the distant mountains shore blue s¢ a gigantic saw.

(2
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It is truc that during the first year of the ‘A’ level course training pupils
in prose translation is often a rather tedious aflair, But after wwo terins at the
outside, it need not take up more than ene period per ten days, and then purely
for the purpose of correcting. Any teacher who gives prose lessons regularly
over two years is simply wasting his own and his pupils’ time.

T'ransltation into Enghih

Too frequently this tuins out to be a literary, stylistic excicise. IHere,
possibly more than aisywhere else in the ‘A’ level examination, are the tradi-
tional university approach and influcnce apparent. The candidate is faced with
passages of adinirably descriptive writing—‘the storm’, *a fishing village’, ‘a
rural scene’, ‘a harbour scenc and village'—-are representative titles of some of
the passages set in Spanish by the JMB over the last decade. (How refreshingly
different was the passage of 1968 about Berlin, written in a good, journalistic
style 1) Tinuch prefer my pupils to have to deal with a picce of French of this
sort:

‘Quarante pout cent dee étudiants francais font un travail rémunéré chaque

année, (est n'importe quoi. Tout est bon, L'cssenticd est que ga 1apporte

dcs sous, évidemment, l'u_ oxemple, & trois heures du matin on cnfile une

blouse A la gare de Vaugirard ¢t on prend & pleing bras cinquante poulas

glum(u et vidées qui viennent d'arriver des quatie coins de 1a Bretagne,

"1 on Jes charge sur un camion. Le camion pltin, on monte dans la cabine

ct on démarre. C'est beaw, Paris, dans le petit matin, Arrivé aux Halles, on

décharge le camion. Puis on repart pour 1a gare de Vaugirard et ¢a recom.

mence, Il ne faut pas ficchir: on se ferait remplacer par les ‘vrais® porteurs

On fait ja pour dix francs la nuit. Parfois on a le droit & un casse-crolte

en supplément: Camembert, pain, un Juart de vin. Apris ca, en 1entrant,

il faut plonger le nez dans les bouquing ¢t les cours, Bien str, il y a des

besognes moins 1udes: servir de témoin & un procds; faire fe quatiime dany

un tourroi de biidge; promencr des enfants aprés-midi. Maic cest

V'exceptionnel! (AEB, November 1967)

Yor them, at their leve), it is much imore authentic than thic:

‘Rien n'est plus délicieux que ces premitres journées d'autemne ot 1air
agité de puissants remous sembdle une mer invisible dont Jes vagues se brivent
darns les arbres, 1andis que Je soleil, dominant cette furcur €t cc tumulte,
accorde & 1a meindre ficur Vombre qu'clle fera Tourncr 4 son picd jusquau

wir.! (JAMB, 1967)
Eway

Here we are faced with ambiguity, imprecision of purpose or aitn, On
the one hand, it is clear froin tnany of the topics set that the cscay is viewed in
its tradional light—a piece of airy. entestaining nonsense, a didactic com-
position, or a discursive arguinent- -with the assumption that the writer has at
his ditposal a wealth of vacabulary and a command of stylistic idiom. Yet, on
the other hand, GCE boards (though not all), allecate substantially imore marks
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to fornn than to content, thus indicating what they hold to be more iinportant,
i.e. correct use of the foreign language.

Now the average sixth forn pupil finds his command of the foreign lan-
guage hardly adequate to do himself justice in this test. The distance scpurating
his achicvement in his own language from what he can realise in the forcign
language is very great indeed—far greater than it was at ‘O’ level in fact. In
these circumstances, the teacher's counsel is one of caution and adventurous
ideas may be sacrificed to pedestrian, though correct, writing. What could be
an inieresting excercise for the pupil turns out to be a very dull affair indeed.
I doubt whcther the quality of imuch essay work at ‘A’ tevel is such as to con-
sider the essay a scrious alternative to prose composition. I should like to sce
his vaguely conccived exercise replaced by clearly defined areas or limited
situations, where the terms of reference are laid down, where boundaries of
linguage are presciibed. The AEB shows some concern for this problem of
limitation of linguistic field. The regulations governing the new ‘A’ level syllabus
state that ‘the linguistic fields covered by the essay subjects will have some
bearing on the arcas of knowledge contained in the topics or the prescrihed
texts of Paper HI'. This is a welcame move away from those estay topics that
are too fanciful er sophisticated, ax, c.g.:

“‘Vivir ¢s convivir 0 no ¢s nada' (Jorge Guilién)

f.as ventajas de la lluvia

El valor de Ia amistad

Le« bienfaits de [a pauvreté

‘La tempérance et le travail seat les deun vrais médecing de Themnie’

Les dangers de la routine

Warum lachen wir

Freundschaflt
Traum und Phantasie

Literature [Civilication

A teacher is probably at his best when he is teaching what he cnjoys
and what he belicves in. It is in Paper HE where he will find this freedom to
operate and it is right that this should be w. With the laudable intention of
getting away from the syilabus traditionally doninated by ‘classical” literature,
the AEB las introduced a ‘civilisation’ topic ccupled with twenticth century
texts, I can appreciate the reasons that prompt this innovation : much valuable
time is lost in the process of interpreting classical vocabulary and syntax; read-
ing contemporary and non-literary texts could have a beneficial effect upon
the pupit's work in the foreign language: in short, a syllabus of this nature has
more rclevance. Neverthcless, I view this development with some concern, for
it has mcrely exchanged one st of limitations for another, What tccms to me
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a much better arrangement, and one which will be to the benefit of sixth form
courscs, is the introduction in 1972 by the JMB of an alternative Paper I in
French dealing with twenticth century texts, civilisation and a dissertation
prepared in advance. Brief details of prescribed works are as follows :
‘Candidates will be required to answer three questions, one question fiom
each of Section 1 and 2 together with one othier 10 be chosen from cither

Section 1 or Scction 3, They will also be required to submit a disscitation
in English on a topic of thar own choice.’

Section 1
1. Camus, I'Etranger
2. Dhétel, I'lle aux oiscaux de fer
3. Duhamel, Conlession de minuit
4. lonexo, Le roi s¢ meurt
5. Pzivert, La pluie et le beau temps
6. Saint Exupéry, Vol de nuit
Seetinn 2
7. Cousteau, I.e monde du silence
8. de Gaulle, Mér.wires de guerie, Vol. 11 (excluding La Victolre and
documcnts)
9, J. Guyard, Le miracle {rangais
10. Mcndés France, Pour unc 1épublique mederne, Collection Idées,
Gallimard
11, Salatron, Boulevard Durand
12. Weil, La cendition cuvritre, Collection Ud¢es, Gallimard
Sectinn 3
13. Molidre, Le misanthro
14. Balzac, Eugénie Grandet
15. Anatole France, Les dicux ont soif

I understand from the JMB that during the preparation of the syHabus
over the past few years, there has been a good tesponse from teachers’ organisa-
tions for suggestions of texte which would be appropriate to this new paper.
‘The London board, too, is developing a paper similar in character, ‘This, I am
sure, is the right direction in which to be moving : towards widening the «cope
of the exataination, thus giving the teacher the frecdam to choose the wllabus
nost suitable to Limself and the conditions undger which he has to work.

What scemit to me to be the greatest problem with Paper 11 is the
paucity of reward in relation to the amount of wark done. Many weachers fecl
that the sheer toil involved ought o merit a much higher teturn, Atthe moment,
preparation for Paper 11 takes an the nature of cramning with all that this
implies in the use of bad teaching tcchniques,

Oral test

Idcally it is very desirable to increase the percentage awarded to this
test. This would. ro doubt. have a positive. beneficial effect on teaching. But
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until a test is devised that is susceptible of greater control than at present, merely
increasing the proportion of oral marks would make nonsense of ‘A’ level
gradings. Criteria of linguistic achicvement—-what is desirable as a level of
performance and in what area of language-—are at the moment so vaguc that
1 an content to accept the existing mark allocation. What I should like to see
is the oral test standing in its own right, divorced from the written examination
and given its own grading.

Postscript

If ‘A’ fevel is a leaving examination, then it is right that it should
cinphasise linguistic proficiency, On the other hand, universitics {the long-
cstablished ones, at least) look for evidence of powers of literary appreciation.
Whatever the role one awcribes to ‘A’ level, the fact is that at the moment it
cannot satisfactorily accommodate the various groups, with their differing back-
grounds and inclinations. which are now a featme of our sixth fonns. Some
pupils have to be complitely letr onr of exanination reckoning: others spend
two years desperately tryitg to o w with a scheme of work and nevir 1eally
mastering it, becanw coraii v et hreught about the *A’ level examination
have now changed and becas«y ir 1y wiew the most cogent reason, insufficient
thought has been given to W loize cearly the atea in which a pupil is asked
to display his proficiens

In the abserss o 4 <hoar definition of objectives in linguistic tenms,
measuring proficice.y .1 N pvdiovery difficult. Perforanance is often implicitly
cotnpared with the 1o e pesker, yet only a small number of those who study
a foreign languary can achicve anything ke the equivalent mastery in all the
arcas of language avaitanle ta the native speaker,

In an «ffort to cater for the differing siath fonn groups, it will probahly
be necesary to divide the ‘A’ lovel (xamination into wlf contained sectors or
itemy. A candidate could then offer a combination of these appropriate to his
attainment, inclination and requircinents. Using existi. g methods of assecement
would no doubt pote probleme, but a combination of modes | and 3 might otfer
a tatisfactory solution.

The drawhack to learning a foreign language and being teded in it
using tradition al imethods, is that the pupil is all the time sandwiched between
huge dices of Erglish and progress cannot always be teen to be made. The
sixth form is a suitable place to expeziment with black or intensive periods of
teaching. particularly when a new language is begun from scrarch. But that i«
quite arother problem,
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NOTEL

A" level French: recent syllabuses

BOARD

LANGUAGE

LYTERATURE

ORAL

AEB

| Prose & Fasay (31.23%;)

I Translation plus

I Summary in l*nghnh of
a longer Faisagc of
French (25%)

A3 Frcscnbcd loPm
'Civilisation
B: 7 (20 texts with some
social significance
and looscly relatea
to section A)

5 questions: 1 from A &
4from B

or
2from A &
3 from B

25%)

Oral Re. ling
&

Conversation
(no Dictation)
(18.75%)

Cambridge

1 Prose & LBssay (27°%,)
2 Tramlations  (27°%,)

At 12, 18, 19, 20th century

texts for detailed

m:d
{9 20th century
!cxts for less detaitd
study.
C: History, Institutions,
Civilisation,

2 questions from A and 2
Tom any other section.
(21,

Dictation,
Reading &
Convrrsation

(19%)

J\SB

I Prose & Faay (32.57;)
2 Trandations  (27.5%)

2t 17, 38, 19, 20th century

teats for detailed
study.

B: 20th century texts
for less detailed
sludy.

4 nestions from A or

g from A plus 2 from B
123%.)

Dictation,

Reading &

Conversation
(15%%)

lendon

2 Prowes & | Fevay (33 3’0)
2 Trandations (16.7

A: 17, 18th century texte,
B: 19th century texte,
C: 19, 20th century texts,

5 questions, al least one
rom each section.

(33.3°)

Dictation,
Reading &
Converation

(16.7%;)
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BOARD LANGUAGE LITERATURE ORAL
Onxford | Prose & Essay (29.5%,) A: Voltaire (1969) Dicuation,
2 Translations  (23.5%) Maupassant (1970) 4 Reading &
20th century texts, Conversation
B: 17, 18, 19, 2Uth contury {17.6°%,)
texts,
C: General reading based
on A & B books.
4 qucstions—] from A,
from B, and 2 from
A, BorC.
(29.5%)
o&C 1 Prose & FEssay (28.6%) 12 texts, 17, 18, 19, 20th Dictation,
2 Translations  (28.6%,) century, Reading &
—- —_ — Conversation
4 comraentaries from 4 (14.3%,)
diffcrent texts plus
2 essays from 2P
different sct books,
(28.6%;)
SUJB 1 Prose & Esay (33.320) A: La Fontaine plus Dictation,
Moli¢re or Racine Reading &
(19%9) Converation
B: 19, 20th century texts. (20%,)
All for detailed study.
C: 7, 19, 20th century texts
for less detailed study.
6 questions: | compulory
End 1 other in A?? from
B and 2 from C.
(30°,)
WJEC 1 Prose & Fray (33.3°; A: 17, 18,19, 20th century Dictation,
2 Trandations  (16.7° texts for detailed Reading &
study. Conversation
B: 2 bocks for hackground (16.7°4)
study of Civilitation,
5 questicas: all from A
of 4 from A and | from
(33.3%,)
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CHAPTER 2

CSE Mode Il examinations
in modern languages

A. P. DYSON

‘Effective teacher cot trol of syllabus content, examination papers and
exantining techniques is the rock on which the CSE syster will stand.' "This
was one of the basic principler outlined in Examinations Bulletin 1'. By their
constitutions the CSE examining boards arc obliged to offer a range of examina-
tion facilitics to suit the particular necds of schools in their arca o that this
teacher control can indced e effective. These needs have been catered for until
now by the provision of three modes of examining.

In Mode I, the boards publish syllabuses devited by their subject panels
of teachers, provide examination papers drawn upn under the supervision of
these panels, and mark and grade scripts again under the supervision of subject
panels and grading committces whose mcmbers are teachers,

In Mode I, «chools devise their own syllabus and the boards set and
mark the examination, as in Mode I

In Mode 111, «hools devite their own syHabus, acess the work of their
pupils and suggest grades, in collaboration with a modcrator responsible ta the
boards through their subject pancls.

In view of the general principle quoted above, one would think that
Mode HI was the technigue most suited to CSE examining. in that heve teacher
control is at a masimum. It is rather surpricing to leamn that “The Mode 111
CSE cxaminations arc taken by under 10 per cent of CSE schools ar the
moment'?. In the case of modern languages the percentage is even smaller, As
will be seen fromn the table belew, only three boards, Weet York<hire and Lind-
sey, Fast Midlands and Fast Anglian, make use of Mode HI techniques to any
considerable extent.

v The Cestifeate of Secondary Educetion, Sccondary Schools Exardinaticns Ceunal
Exsminations Bulletin 1, HMSO, 1963
' 1. M. Connaughton, ‘The validity of examinations at 16 plus’. See Appendix 2
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‘This situation was forecast in Examinations Bulletin 1'; % . . in some
subjects there is a wide measure of agreement amongst tcachers on the ground
to be covered by the end of a five year secondary school course, and the possi-
bility exists of devising examinations that can test the standard achicved, iire-
spective of the different groups of pupils , . . ' The Bulletin goes on to cite
modcern languages as an example of this type of subject.

When the Manchester University School of Education CSE research
project began work in 1963, it was noticeable that the Modern Languages Panel
was able to agiee, on general principles, on what it wanted to test in the new
examination more quickly than its collcagues in the Art, English and Mathe-
matics Pancls.

It is casy to sce that Mode HE techniques offer teachers great scope in
somne subjects, e.g. History, Geography, Art, Handicraflts especially. At first sight
one miight feel that since a lahguage syllabus is more or less defined by the
phonetic, lexical and structural content of the language itself, there is not a
great deal of scope for variations in syliabuses which outline the attainment
expected of pupils in their first five years of language study. In view of the
problems incvitably posed by Mode I cxamining, discussed at length in
Examinations Bullctin 57, one might conclude that Mode TIf syllabuses are
hardly justified in modern Janguages. There are, however, a nunber of grounds
on which schools might reasonably fecl that a syllabus diferent from their local
board's Mode T syllabus would Le better suited to the necds of their pupils, (One
must remember that schools cannot *shop around' froin board to board for CSE
examinations as they can for GCE exainations.)

A school might feel, for example, that it did not agree with the telative
importance allocated to the various language skills in the local Mode T yllabus,
or that it did not like the teding techniques used in the board’s examination
(the form of the teste, for example, or the use of tape recorders).

Again a school might with to include in its syDabus clemants which did
not form part of the Mode I «vilibus, for example : background stadics, project
wotk, or set Looke. And a school might widh to use continuous assesancent in
grading its candidates,

A further case where Mode HH examining might be appropriate icwhae
a «chool feels that the Mede | syllabus is not suited to the lovel of attainment
it could expect of its pupile. A school is free to submit a scheme of work which
is notably lcse exacting than ite board’s Mode I syllabus.
]

p"??u Appendix 2
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This is a case where Mode 111 examining has great potential, Syllabuses
could be devised which would restrict demands on candidates to what they can
cope with successfully : intensively, as regards range of tenses, vocabulary, struc-
ture studics; or extensively, as regards the range of language skills handled.
Anyone who has marked CSE examination scripts will know that a substantial
proportion of less able candidates perforin so badly in free composition that
one wonders il they have gained much from their years of practice of this skill.
Pethaps it swould have been better in many of these cases if the pupils had fol-
lowcd syllabuses in which this particular exercise had been replaced by some-
thing less demarnding. Mode HE syllabuses could be devised which would involve
the use of ouly the oral/aural skills, or of only the listening/reading skills.

Naturally, where syltabuses are restricted in this way there will be a
restriction of the range of grades which boards will award to describe the per-
forinance of candidates cntered by the schools concerned. It scems a
better principle to grade candidates by limiting the scope of exaininations to
material which they can cope with comfortably and grading them according
to these limits, than to sct a comprehensive examination which will grade can-
didates by the cextent to which they are unsuccessful in coping with the
examination as a whole.

{t may be argued that this function of grading the examination rather
than the candidate could be exercised more efliciently through Mode 1 pro-
cedures. An examination could be devited which would condst of a nunber
of units of wraded dMicnlty 1 candidates would reccive their examination grade
according to the number of units attempted in which they had attained a satis-
factory level, There would be a “cut off' point in cach unit, with no attempt
10 grade within cach unit. This would make the tak of the cxaniner
casier; it is difficult to devise test natcrial in modern languages which dis-
criminates evenly over the wide range of ability represented by the five CSE
grades. But though this unit systein might be theoretically posible in a Mode |
examination, there are obvioudy contiderable practical difficultics, The idea
of a unit type examination in medern languages was being diccussed in the
early thirtics whien the Madern Language Ascociation et up a research project
to devise a trantation-fice examination, but ne wotkable schame for such a
unit type examination was evolved'. Tt scems then that the idea of using graded
te<t material can best be exploited through Mode HT techniques and one would
Ike to sce more «chools uting Mode TH facilities for thic purpose.

“In Modern Langvaces, vol. 14 nos. 3 and 4. February 1933 and sl 15 nen. 3 and 4
February 1934
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Another situation in which Mode I[1 techniques could be used to great
advantage is where a school, or inore likely a group of schools, wish to offer
a syllabus which is tailored to suit a published course. Any school is free to offer
such a syllabus but the first attempt to exploit the potentialities of Mode IT1
in this respect on a group basis is being made by members of the Nuffield/
Schools Council Modern languages Project at York.

The organisation of schools on a group basis appears to be the ideal
method of exploiting Mode T techniques, as is pointed out in Exaininations
Bulletin 5'. One can sce, however, that boards imight be suspicious of anything
which appeared to undenmine their regional autonomny. They might fecl that a
Mode 1T syllabus organised on a national basis could do this. It is to be hoped
that this difficulty can be surimounted. Such group Mode HI cxaminations,
organised under expert guidance, could provide an object lesson in the use of
this under-exploited ficld of CSE work. On a national busis they might prove
a uscful point of comnon reference for the boards in ensuring parity of grading
standards.

Summing up

\We have scen that schools offering modern languages at CSE level inake
very little use of Mode HI facilitics. Yet Mode LI gives schools the oppostunity
to design exaininations to suit their own pupils, in terins of content and difh-
culty, and this latter possidility is pasticularly relevant when one considers that
the ability range of pupils cntered for CSE in modern languages is likely to
be extended at the lower end of the scale in the next few years. It is to be hoped
that the CSE boards witl do more to extend the scope of Mode 11 cxamining
by encouraging teachers to use the facilitics that exist, by streainlining modera-
tion procedures and by welcotning group Mode 111 schemes when they are
proposed.

See Nole oterleaf.

Ip’
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NOTE

Table showing percentage of candidates in CSE Mode 111 French, 1969

Name of board

W. Yorks and Lindsey

F. Midland

East Anglian ...
North Regional
Middlesex

S. Western

S. Regional
S.E. Regional ...
Associated Lancs Schools
N. Western

Yorks Regional

Welsh Joint Board

W. Midland ...
Metropolitan ...

Total candidates in
French (all modes)
3,267
3,344
5,234
2,414
2,297
4,461
4,049
3,654
1,343
4,842
2,349
1,350
5,158
4,149

Percentage in
Mode 111
38
238
21
7
1.4
1
less than 1
0.1
None
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CHAPTER 3

Non-school examminations

J. B. ADAM

There cxist, outside the schools examinations system, examinations in
tanguages sct and adninistered by no fewer than five nationally known organisa-
tions—the Institute of Linguists, the London Chamber of Conincree, the Royal
Society of Arts and Pitinan's. In addition, the Joint Coinmittee for National
Awards in Business Studics provides for cxaminations in langiages as part of
its Ordinary and Higher National Diplomas in Business Studics.

It is, of course, true that very many language students who have left
school and are continuing their education, cither full-tite or part-time, at col-
leges of further education, evening institutes, ctc., also dircet their study towards
'O level and ‘A’ level GCE, with the aim of obtaining the necessary prasses to
proceed to a wniversity, polytechnic, technical college or college of cducation.
On the other hand, there are very many more whose interest in obtaining a
language qualification is determined by occupational nceds,

It is for the latter class of student that the examining bodics mentioned
cater. Whercas scheol examinations tend to use material taken from more or
less literary sources as the Yasis for examination questions, the non-school
examinations in mast cases make quite explicit that they scck their qucstion
material in ‘economic, political, rocial. commarciat and gencral scicutitic (1opics)
as found in good newspapers or journals’ acwell asin the 'geocraphy, life and
institutions of the country’ (Institute of Linguists), ‘The LCCG in ite wiitten
examinations relies on ‘everyday life', ‘everyday topics', ‘commricial corre-
spondence’, “commerce. industry and econamics’, excluding highly gucialived
and technical vocabulary. The Chaniber alw organises an oral cxamination :
‘Forcign Languages for Industry and Comncree'. ‘The RSA amphasices ‘the
institutions, way of life and curreit affairs in the contry concerned” ac well
as matters of a ‘gencral character bearing on industry and cornmeice or currant
affairs of the country concerned’. Language papersin the Oidinary and Higher
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Diplomas in Business Studics have, of course, a strong bias towards econonnic,
commercial and industrial content but alko favour social problems and current
afTairs, Only Pitman’s, of all the non-school examining bodies, inakes no explicit
stateiient as to the basis of its examination papers, but perhaps this may be
taken for granted in view of the well-known association of Pitman’s with
colnmerce.

The recent, thorough-going review and revision of its examinations
carried out for the Institute of Linguists provides a first class statement of the
objectives and incthods of approach which should characterise all nen-school
language examinations and which will undoubtedly extend their influcnce to
the examinations of other bodies, [t is made clear that the Inctitute’s examina.
tions are not intended to test knowledge about a Janguage, or bow much of a
given syllabus a candidate has assimilated. They are proficiency tests——tests of
the degree to which candidates can demonstrate their ability to apply their
knowledge by perforining certain tasks of veabal cormunication so devised as
10 be as realistic as possible. This particular approach is followed mmast closely
by the oral examinations of the LCC (Voreign Languages for Industry and
Conmnerce) and by the RSA (Certificate for Secretarial Linguists and Diploma
for Bi-lingual Sccretaries) as will be evident fram the bricf scummary below,

Although the oral approach te language teaching has made considerable
headway in the schools in recent years, this aspect has not yet reccived the
weighting in GCE at cither ‘0" level or ‘A level which many would like 1o see.
Alrcady in the Tnditute of Linguists' various Jevele in the RSA's Secretarial
Linguist examinations and perhaps most of all in the LCC's "Foreign Languages
for Industry and Comineree’ the oral test receives the emphasis it decerves.
Iere perhaps the single subject examinations of the LCC, RSA, Pitinan’s and to
a great extent also the language papars of the National Diploma in Business
Studics, lag somewhat behind, although the latter docs al'ot 40 per cent of the
total marks to the oral section,

It may be uscful to take each of the examinations in turn and to indicate
riefly special characteristics which distinguish them from others. At the same
timne, some ettimate of comparative standards at diffcrent stages, where such
a comparison is possible, nay be of interest. The various stages of the Institute
of Lingnitte and of GCE may teive as standards of reference of linguictic
difficulty only.

Institute of Linguids:

The Preliminary Certificate tests elementary ability to understand the
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spoken language and to speak it in conversation, o take part in situations and
to show sonie general knowledge of the country. The Grade 1 Certificate in
addition tests ability to read aloud, to write from dictation, to understand a
written text, to write a translation into English of a forcign text and a free
composition, Its linguistic standard is approximatcly equivalent to that of ‘O’
level. ‘The Grade 11 Certificate, approaching ‘A’ level in linguistic difficulty,
in addition to written translation both ways and a comnposition of 250 words
on background subjects of the country concerned, has oral requirenicnts of a
prepared talk, conversation, written suimmary of foreign speech and sight trans-
lation both ways. The Intermediate Diploma is to be attempted only by pros-
pective professional or scini-professional linguists and approaches the linguistic
difficulty of a pass degree, while being more practically oricntated. “This
examination introduces, among other things, ad hoc interpreting, i.c. a test of
ability to act as an ‘interpreter in a conversation on everyday business or social
matters between an English person and a speaker of the forcign fanguage'. An
additional, optional, special subject paper is available involving the answering
of two questions from five relating to commercial practice, transport and
insurance, banking, librarianship, travel and tourism or other approved sub-
jecte, Anoral test is alto included. The Final Diplomna is linguistically of honours
degree standard and includes consecutive interpreting and tlie choice between
an cssay of about 1,500 words, specialised technical translation or general
interpreting.

National Diplomas in Business Studies:

This is a grouped subject examination in which it is possible for one, or
at most two of the five papers 1o be taken in a foreign language, Since at both
the Ordinary Level (approximately equivalent to Grade 11 of the Inditute of
Linguicts) and at Higher Level (approximately equivalent to the Institute of
Linguists’ Intermediate) these are the only language examinations in the nion-
schiool group which are niot centrally set and marked, a unified pattern is diffi-
cult to discern, as might be expected.

Language papers are sct by intcinal examiners in cach college and are
approved by aswcecors. Scripts are marked by intarnal examiners and reviewed
by the assessors whose main tack is to 1naintain reatonably uniforn standards
throughout the country. In spite of thit apparent frecdom to inrovate and
experiment, however, most examination papers take the form of wiitten trans.
lation both ways and a composition. The oral test generally requires a written
summary of a passage read aloud by the oral examiner, a dictation and a con-
versation with the oral examiner, The oral test, which counts for 40 per cent
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of total marks, is administered by external examiners seleeted by the colleges
and approved by the Joint Committee. Their competence and standards appear
to vary considerably.

One noteworthy aspect of the business subject papers of the National
Diplomas in Business Studies is that agreements have been reached between
the Joint Commmittee and the main professional organisations such as the Char-
tered Institutes of Sccretaries, of Cost and Works Accountants and others,
whercby subject for subject exemnption is granted to candidates who rcach a
certain standard in the National Diploma examinations. In view of the con-
siderable progress being made by the Institute of Linguists towards becoming
a fully professional body, the question arises whether it might not be advan-
tagcous to consider some similar form of exemption, in whole or in pait, from
the Institute's examinations to be granted to succestful candidates taking lan-
guages in the Ordinary and Higher National Diplonia examinations.

The London Chamber of Commerce:

The single subject examinations in languages are unremarkable but this
is not true of the Chamber's ‘Forcign Languages for Industry and Commerec’.
Originally produced by the Binningham Chamber of Cominerce in responte
to demands from industry, particularly in the Midlands, that a new oral
examination was required, desdigned to test the ability of employces 1o carry
out tasks in the spoken language at various levels with a strong emphasis on
practical fluency, this examination is a departure in several ways from the
traditional and is more akin to the oral sections of the Institute of Linguists’
cxaminations, Pictures and photographs, previously prepated topics of personal
interest, situations, recorded conversations and sight trancations into English
are used, as well as discussion in the language of the cardidate’s special exper-
tise. In short, the examinations ‘are designed to discover how much you know
and not how much you do not know".

The Royal Socicty of Arts:

Like those of the LCC, the RSA's single subject Tanguage exarninations
have few innovatory featurcs. On the other hand, the new examination. for the
Certificate for Scerctarial Linguists and the Diploma for Bi-lingual Secretarics
recently launched by the RSA, and correspending approximately to the tnter-
mediate and Final standarde of the Institute of lLinguicte, show a bias towarde
cconomic and commcercial material. As befits good secrctaries, candidates are
tested on their ability to compose Ietters and reports when given factual details,
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to take down in and transcribe from forcign shorthand, to type letters ready
for signature, to perform liaison interpreting between two businesstnen, These
are examinations of a high standard. On the otlicr hand, 1many colleges alrcady
cct internal examinations for bi-lingua) seeretarics and it is understood that the
Institute of Linguists is now considering offcring examinations along similar

lines.

On the assumption that language examinations should test the candi-

date’s ability to perform a practical task of communication in the foreign lan-
guage, it would seem that an examination devised romewhat on the following
lines might be appropriate for non-school candidates :

Oral

Summarise a forcign text in English. This skill might well be
required of an employce in business and comincrce in supplying
the gist of short busincss letters, reports from abroad, newspaper
articles or advertising copy.

Interpret a contversation beliceen an English and a foreign
speaher. Not all employers have retained anything from an ‘O’
level of twenty years ago.

Translate at sight a forcign feat into English. eg. short letters,
reports and articles for the cimployer in a hurry.

Conterse in a forcign language with one person. A when receiv-
ing foreign visitors, taking telephone calls. making business trips
abroad.

Converse in a practical tituntion. Application obwious.

Written

Summarise speech in a forcign language into Englich. Requiting
the ability to give the gist in writing of speeches at conferernces.
business meetings, to make notes of longer telephone calls,
Summarise a foreign teat into Englich. A test of ability to give
the gist of a longer lenter, repoit or newspaper article.

Translate a foreign teat into Englith, A tost of ability to give
an anployer a trandation of a letter, report. contract. or atticle
from a periodical.

Qriginal compasition in a foreign language. To test ahility to
write a pessonal letter of short business acknow tedrements.

Finally, can such a prolfiferation of different bodics responsible for pon-

«chool language examinations be judtified? Would theze not be cconomice 1o be
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gained from rationalisation? The cquivalence of standards of the various
exaininations is by no means as close as the rough approximations atteinpted in
this paper would suggest. Would there not be much to be gained by standardisa-
tion under onc or two bodies? The prospective employer has a fair idea of what
‘O level or ‘A’ level mncans, But what is to be made of Grade I Institute of
Linguists, Intennediate LCC, Intermediate RSA, Intermediate Pitinans, to say
nothing of Ordinary National Diploma in Business Studies? It is about time the
non-school examinations bodies got together.

NOTE: I am indebted to Mr P. ). Locke and 7T he lntov‘omalrd Linguist for suggesting
the basis for the following comparative table which I have modified and extended
to cover non-school cxatiinations bodics
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COMPARATIVE TABLE

Oral
1. Summarise in French a speech in French
2. Summarise in English a text in French
3. Consccutively interpret in English a speech in French
4. Interpret a conversation between English and French speakers
5. Read a French text aloud
6. Translate at sight into English a French text
7. Translate at sight into French an English text
8. Converse in French with one person
9. Converse in French in a practical situation
10. Make a prepared speech in French (with/without notes)
11, Make an unprepared speech in Yrench
Written
) 12 Answer questions in English on a speech in French
; 13, Answer questions in French on a speech in French
i 14. Answer questions in English on a text in French
i 15, Answer questions in French on a text in English
16. Answer quostions in Freneh on a text in French
17, Sumimnarise in English a speech in French
18. Summarisc in French a speech in French
19, Summarise in English a text in French
20. Summarisc in Feench a text in Fnglish
21. Write from dictation
22. Translate into ¥nglish a text in French
23. Translate into French a text in English
4. Dcrnonstrate knowledge of the country
25. Write criginal composition in French on given theme,
of in response (o text or speech
:
i
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CHAPTER 4

Oral examinations

E. F. CHAPLEN

I propose to discuss two reasons why it might be preferable to obtain
mcasurements of oral proficiency from the teachers of those being examined
rather than by means of formal tests conducted by external examiners. T will
concern myself mainly with the reliability of what arc by now taditional methods
of oral examination, and with their validity,

"The traditional methods of oral examiring borzow something of ‘country-
house' methods of selecting civil servants and seivice officers, arid something of
the ruethods of fonmal speech training and examining. Thus, the candidate may
have 10 give a shart talk on a 10pic presented to him ten or twenty minutes before
to a small group of fellow cxaminces, then answer questions put to him by
members of the group --possibly under the prompting of the examiner. Or he
may have to diccuss a vicual stimulus with the examiner- -a map, a painting. or
a town plan, for example. Or he may have to read a set picce cither to the
examiner alone, or to a small group of fellow examinees, But whatever the exact
forin the test tack takes, the examince is placed in a situation which for the
purpose of standardising and cemparing performances is as highly controlled ws
possible. Then his perfornance is assessed on a closely defined scale of ability
by onc or more examiners.

From one point of view this appears to be a highly satisfactory type of
examinaticn : the candidate is being required to demonstrate the ability that
wnost people would agree is exactly the one we with 1o measure- -his alility to
communicate orally, Unfortunately, howeser, no mattee how closely defined i
the scale of ability against which his performance is mea aured. the meacarancent
is made subjectively and it in consequence. unreliable. Of course, thicis 1ot a
sufficient reason in iiself to conden the examination. Indeed. the only complete
certainty in psychometrics is that any measureinent we obtain is in error. How.
ever, if the amount of crror involved in oral (xamining ic <o great that littde
reliance can be placed on the ricat majotity of decicionc that ene makes on the
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basis of the examination results, there is little point in going to the expense and
trouble of constructing and administering such tests.

The crucial peint in the mark distribution of any examination is at the
cut between pass and fail. If, as is very frequently the case, the cut is made at
or about the mean, and if, as is also {requently the case, the great majority
of scores cluster at or about this point, and if, as is also frequently the case,
the reliability of the examination does not exceed 0.850, then the likelihood is
that about 40 per cent of the candidates’ scores will fall within the arca of gross
efror at or ahout the cutting point. That is to say, there is a 10 per cent or
greater chance that the true score of cach of the 20 per cent of candidates whese
obtained scores cluster immediately above the mean falls below the mean, and
a 10 per cent or greater chance that the true score of cach of the 20 per cent
of the candidates who:* obtained scores cluster immediately below the mean
falls above it.

In order to give sone indication of the praportion of scores one might
expeet to fall within the area of extreme error about the cutting point in the
score distribution of an examination, two types of data are necessary; first, thie
score distributions themselves,and secondly, reliability coefficients for the grading
procedure. In the report of the experiment in oral examining conducted by
the Southern Regional Examinations Board in 1964, we can find cverything
we need except the score distributions, However, the smallness of the stardard
deviations obtained in the experiment, and the fact that the total possible range
of marks was emplosed in only one of the fuur sub-teds, strongiy sugeest that a
Jarge proportion of the candidates were placed in the arca of gross error about
the mean.

TABLE |
Reliability cocfficients in oral examining taken from
Schools Council Examinations Bulletin 11, p. 13

Fxaminer
Examiner Examiner 4+ Observer  Observer
METROD v v v v N
Observer Assessor Assessor Assessor
Reading — — 061 -- o0
Topic 837 674 — 591 89
Vrsual
Stimulus 871 730 —- 686 a9
Group
Dircutsion 185 - — — 103

! Schoots Council Examinations Bulletin 11, Scr Appendin 2
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NOTES::

Yor the reading mecthod the examiner and obscrver produced an agieed mark.
Consequently, no reliability coefficient is available. The two people concerned
reported very close agreement and no difficulty in coming to an agreed mark,
Yor the group discussion incthod it was impossible to assess from the tape
recordings.

Examiner : the person in charge of the method.

Observer : the person taking no part in the experiment but sitling unobtrusively
at the back of the room.

Asscssor @ the person assessing from the tape recordings.

TABLE H
Mecans, standard deviations, and eflective range of the
reliability data reported in Table 1 Bulletin 11, p. 23

METHOD MEAN s.D. RANGE N
F<aminer

Reading + Observer 6.1 1.87 1-10 %0
Assessor 55 2.44 1-10
Examiner 6.3 1.37 3.9

Topic Observer 6.2 1.41 39 89
Assessor 56 2.39 1.10
Examiner 6.5 1.47 2.10

Vicual Observer 6.4 1.58 3-10 99

Stimulus Assessor 54 2.28 I-10
Examiner 56 1.96 1.9

Group Observer 59 229 1.10 103

Discussion Assessor — — e

Since it scemed unlikely that the score distributions for the SREB experi-
ment would be eacily accessible, application was made to the Joint Matriculation
Board for permission to make use of the score sheets for the Optional Oral Paper
in the General Studies {Advanced) examination administered in 1969, and this
the board was generous enough to grant,

Unfortunately, the reliahility data that ¢xi<t for this administration of
the JMB Oral Test are based on samples ranging in size from seven candidates
to thirteen. and it was felt that these were too small to justify even tentative
conclusions, For this reason it was decided to make use of the reliability data
ehtained during the SREB experiment. Although the form« of oral test used by
the SREB in this experiment differ in certain respects from these emploved 1oy
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the JMB, and although the two populations being tested were different, the
task of the examiners was the same in each case : both teams of examiners had to
rank the candidates on a ten-point scale of competence in oral communication.
And it is the reliability with which this task can be carried out that we are most
interested in at this point.

Onc further liberty was taken with the reliahility data for the SREB
experiment. In this experiment a different examiner administered cach of the
snb-tests to a different group of pupils. 1t was therefore imnpossible to deterinine
experimentally the reliability of the entire battery. In the JMB ‘Test, on the
other hand, we are in posscssion of the inarks awarded to cach candidate on
cach of two sub-tests, and it was {clt that it would be of intcrest to see how the
increase of reliability that results from doubling the test length affected the
proportion of candidates’ ¢rades falling in the area of gross error about the mcan.
It was decided, therefore, to hypothesise a total-test marker reliability of 0.850.
The full details of the reliability cocflicients assumed for the sub-tests in the
JMB Oral Test are set out in Table [T below.

TABLE 111
Assumed reliability cocfficients for the sub-tests in the
Joint Matriculation Board’s optional oral test in English

METHOD RELTARILITY COFFFICIFNT
\. Talkingtoa given lopic 0.837
2. Conversation with another examinee
on a given topic 0.785
3. Reading aset picce 0.664
4. Totaltest(ic.1+20r243) 0.850

In all, two moderators and twelve examiners were involved in admiinister-
ing the JMB Oral Test to about 1600 candidates. For the purpose of this
inccstigation the score sheets of four exwniners were telected. one of the
~xaminers having had cleven years' experience with the test, one having had
more than five years' experience. one with one year's previous ex,.iience. and
one who was newly appointed in 1969, All, together with the other examiners
concerned, had attended a full day's standardising meeting during which about
a dozen pupils representative of the sample of the pepulation being examined
were tested, and the performances and results discuswed.

On the bacis of the assunied reliability coefficients set out in Table 111, the
standard crror of vach of the sub-tedts marked 1y each of the four examiners
selected for this investigation was computed, Next, ogives of the 1clative
cumulatise frequencies for cach sub-test inatked by cach examiner were con-
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structed. Then, assuming that the cut between pass and fail was made at the
score point closest to the mean, the 20 per cent, the 10 per cent, and the 2 per
cent confidence limits of that score point were calculated, and the proportions of
candidates falling within these lunits read off from the ogives.

The results of this investigation of the mark distributions of the four JMB
oral examiners on the basis of the assumed reliability cocfficients set out in
Table T show that if these cocflicients are realistic estimates, between 36 per cent
and 59 per cent of the candidates fell in the arca of gross error about the score
point closest to the mean in the case of a single test of oral proficiency, and that
in the case of a double test. between 36 per cent and 45 per cent did so. Further-
more, if one works to the 5 per cene level of confidence, one can be reasonably
certain of the pass/fail categorisation of between 38 per cent and 54 per cent of
the candidates in the case of a single test, and betwean 43 per cont and 52 per
cent in the case of the sminnied results of two sub-tests,

The conclusions we have drawn {roin the results of this investigation are
necessarily tetative, We have taken raw-score data from the sub-tests in one
form of oral examination and to them applied reltability data from the sub-tests
in another, Ji addition, we have assumed a reliability for the entire test on
the badis of reasening and not experiment. Butif it is agzced that the examincr-
reliability cocflicients which have been employed are realistic estimates, then we
sugeest that the conclusions we have drawn from this pilot investigation justify
the setting up of a fully controlled experiment in order to confinn or disaffirm
thein. For if one can be reaconably certain about the pass /fail categorisation on
the basis of their perfornmance in an oral examination of on'y about 50 per cent
or fewer of the candidates, there would be very little to lose and, in the opinion
of many, a great deal 1o gain, from turning 1o teachers for assessnents of oral
proficiency rather thau to external examiners,

1 would like to emphasice that although this investigation has been hased
on the resulte of the oral examnination conducted by one particular examining
board, the conclusions are by no means a reflection of the lack of competence
of cither the board or of the examiners concerned. As our examination of the
ttandard deviations in Table L revealed. the same situation was probably present
in the SREB experiment : such conciderable bunching of scores about the mean
that cxen a marker reliahility of the order of 0.90 would only minimatly relicve
the situation. Furthermore, this state of affairs is to be expected in any examina-
tion that is subjectively marked and that consiste esentially of five or fower
items,

Sa for T have been discussing only the tctiability of marking a candidate’s
performance on a patticular occasion. However, marker unreliability e only
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TABLE 1V
The percentage of candidates falling in the 20/, the 107/, and the 27, conf:-
dence limits of the score point nearest the mean mark obtained in the JMB
optional oral paper, 1969, assuming the reliability cocfficients sct out in Table

"
I {
20°, 1075 2%, H l |
¥xam- | Confidence  Confidence | Confidence N Mcan . S.D ! Poss,
iner Limits | Limits Limits J ] i Range
| ! ‘ !
1. TALKING TO A GIVEN ToPIG--Awumcd reliability : 0.837
A | 39% | 49% ‘ 65% ‘ 18! 606 | 1.86 | 1-10
B | 36% | 465 | 3% | 53| 676 | 166 | 1-10
2. CONVERSATION WITIT ANOTHER EXAMINER ON A
civen Toric—Assumcd reliability : 0.785
A |o2% 1oss% | 743|108 526 | 140 | 1410
B ] 53% | 65% t 82% | 109 649 | 1.70 | 1-10
c | oaty | osty | 0% 17 cis | 113 | 1-10
D | 6% | s7% | 0% | 97| 665 | 1.3 L 110
3, READING A SET PIECE- ~Assumed reliability : 0.664
A | s9% | esy | soy 108 580 | 193 | 1-10
B 55% | 66% goe, |109 592 | 142 | 1-10
° 1 ! |
¢ | os9% | 72% | % |17, ean |16 | 10
D ! 53°/ f 63° ! 77, l 97i 6.47 [ 1.34 I I-10
"
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'FABLE IV (continucd)

! ] | ! |
% 10, 2,
Exam. | Confidence . Confidence ~ Confidence [ N | Mean 1 SD. ¢ Poss.
iner Limits ‘ Limits | Limits | ; . Range
' |
4. TOPIC PLUS CONVERSATION—-Assuined reliability : 0.850
AT o5y sty T 1% | 43; 173 305 | 1-20
B | 36% ' 48% | 66% | 53, 1368 ' 3.03 ° 1-20
5. CONVERSATION PLUS READING Awumed reliability: 0850
A loasy loszy o1y 108 106 | 3.02 | 120
B 1 39 | osty ooy lies| s24 | 222 | 120
c | 43% | s2% ! 0% [m( 1229 | 265 | 1-20
D | 39% [ 8% 1 oe2e 1 97| 1312 1 254 | 1-20
! { | : i . |

one posible source of entor, and it i at least arguable that in the case of oral
examining, it is a less important source than that of candidate/examiner or
candidate /fellow-cxaminee interaction. As the SREB report «tates'.

1 p24

14

“The most substantial cbstacle 1o the conduct of a satidfactory [oral] examination
is the attitude of the candidates towards the examiner. With unfamiliar and
wnior acquaintances, children tend to adopt a homogenous tore which is quict
and eoloutless, and which offers a furiny mizvture of shynees and respect. When it
is compared with clasroam evperience it becomes clear that with tf: best inten.
tions imaginable, the examiner may trai) behind him & ssmowhat inhibiting
atmesphere which remainis an ireradicable part of any com eraation. Between the
aces of, «ay. twehe and wventeen, the (hil(S‘n'n tend tn assurne a guarded, some.
times reentful, reticent attitude towards the adult world. This familiar wxial
problem can be intentified by the atmosphere of an oral examination. Such
reticence, and pethaps an atterdant renousness, even awe, before an unknown
fiqure thowever friendly) vested with influence arnd autherity, could easily prevent
the essential Row of synipathy between examinier ard cardidate, and the ¢crriversa-
tion would be halting ang inept.’
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The extent of error that this factor introduces into the mcasurcinent
obtained from a test conducted by an external examiner can never be known,
but we tnay suspect that it is not inconsiderable. Certainly, its presence and cffect
lend stronyg suppott to the argument that in the case of oral examining the
increase in validity to be gained fromn making use of teacher assessinents instead
of those made by an external examiner would more than compensate for any
loss in comparability of results fromn school to school that might arise as the
consequence.
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CHAPTER 35
Research by examining boards

H. 8. OTTER

This must necessarily be a very hrief sutvey of a very complex subject.
and 1 shall refer only to the GCE boards. I shall give first an account of <ome
of the operational rescarch which is a consictent built-in avpect of our work and
then of some of the spevific post-exaniination research which is constantly taking
place.

Reliability

Reliability is oten too ecasily thought of as scorer reliability. Whilit this
is very impottant, the whole problam is exemplified very clearly by the broad
field of the discussions at this conference, which have raneed from concern
regarding the reliability of oral examincrs ——inchiding self-corsistency and co-
ordination problems—-to the extreme, where, with objectively scored tests we
are concerned with the performance of the test iteelf- test/re-test reliability
etc.- -with some comment by the way on the more conventional mark scheimes
associated with traditional written papers. In all these arcas it is very easy to
drift if not fall into the fallacy of relevant objectivity. We have to be wary of
mcre counting and arithmetical conveniences. ‘The tally counter introduced inte
some of our carlier experiments in oral examining can be very uselul, but one has
to be very sure of what one is counting and why, and that it i< worthwhile. We
hiave to be wary, in otker words, of superficial teliability withoat validity, Reli-
ability must always be subcervient to validity.

Comparability

Comparabitity, 1 take it, is a convenicnt expression for some broader
aspects of reliabitity. It anay be thought of a< starting when there are two
examiacers. In general, we use it with reference to the pass standrds or grades in
t:eo of more examinations which are operating at the <ane levelin the same field
and therefore may be ¢ saumed 1o be compatable. e.g. the pacsin 'O leved Englidy
Language. the Grade C/B border in *A” kevel Ttalian. There are. however, nram
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aspects of this comparability and it i a very comples question :

(1) From year to year in the same subject in the same board., Some of
the factors contributing to this are the continuity of examiners and
modcrators, consistency of methods, availability of detailed statistics,

(2) From one language to avother in the same examination and the same
board. Iu consideration of this problem the Cambiridge Syndicate
has taken a cross-reference analysis of the perforinance of candidates
taking two languages. Inferences from such an analysic are based
on the hypothetical quality of the candidate as a linguist and there
are many other imponderables. such as length and nature ol course
etc, but the figures for a large sample of candidates provide some
useful information.

(3; The same language in the same examination for diflerent boards,
Investigations in this field. a< T shall mention latcr, are undertaken
from tie to time.

1t would be difficult to trace historically ihie developments of the collective
conseiousness of the boards; this wac no doubt originally very much a matter of
agreement of like minds and in a telatively sinall world, an zcadenic and
professional conscrisus,

From 1919 the Sccondary Schools Exmminations Council and later its
successor, the Schools Council. have had general oversight of the work of the
examining boarde. The Schools Council Subject Commiittees have access to
sllabuces, question papers, mark schemes and saripts, Comnparability generally
at ‘A’ level is the province of the Working Party on Advanced Level Compara-
bility .

Before 1939 the Schoal Certificate Ex.unination of cach board wasscruti-
tiscd periodically by a team appointed by the SSEC, Sivce then thic has lapsed
and the boards have undertaken the deponsibility of initiating a continuing series
of investigations into ditferent suhjects, Tt ic pecessary 10 mation the held
as a whole in order to heep the matter in perspective : any one medein langitage
i« only one of four or five commoner languages examined atd enly ene of some
hirty subjects at *A" level and forty or filey at “O” lovel e Frefened to ffour
or five commoner larguages 1 should romind you that the problaris do not stop
there: at the Cambridie Syrdicate we have recantly been compating the
sfpoach, style and stardard of papas and examinens in Nomwegian, Turkich
atid Russian}

Each subject then st wake ite turn undes qee T oaaanstasees antar-
venie sich as, for oxample, statistsicst anotoatic s o spacitc ariticam, Fer medrin
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languages as {or other subjects, detailed comparative statistics are prejared each
year showing the number of candidates and the results according to categories
of candidates based chiefly on the types of schools. A great deal of information
of this nature provides a continuous check on discrepancies and anomalies which
may at any time be the subject of further investigation.

[t is interesting to note that theie is general opinion, supported by
rescarch, that the problems of reliability in the marking of langueage papers are
smaller than those of other subjects.

In the course of these definitions 1 have given some notion of the concern
of the boards and of their formal responsibilitics and some of their 1methode, 1
should like briefly te remind you of some of the built-in processes directed towards
achicving maximum reliability. These include the provision and comparison of
mark schemes, elaborate processes of co-odination, the study ot a wide range of
statistics which invelves the preparation and handling at each examiration of a
vi .t quantity of material and records, all of which amcunt to a considerable
rescarch project and do in fact fill volumes. There are also procedures of chack-
ing which are really a continuation and finalising of the co-ordination of mark-
ing. Subsequently there is routine post-cxamination analysis; details are usually
reported to subject committees and to the School Examinations Comrittees and
in annual reports on the examinations. Similarly, comparative statidtics are
«tudied by each board and discussed jointly where necessary.

One useful factor for the processes of comparability may be the vse of
common elaments. These exict hetween some boards in the use of conmon
objective comprchension tests in some of the alternative ssllebusec< which are
now being taken by a large number of candidates.

Follewing a 1ecent investigation conducted by a sub-comnmittee of the
Schools Council Medern Languages Commitice further diccustions betwern the
baards have led to the experimental introduction of a ¢ommion prose in the
French examination at *A’ level in 1972, The Oxford Delegacy is co-ordinating
the arrangciments for this,

Invedigations are carried out from time to tinie by various board< acting
on behalf of and in agrecment with other boarde. It may be of intercst to give
some account of the 1ecent invedigation organised by the JMB. on the French
'O level examination in 1969, Sample «ripts from each board were marked by
examincis of all the other boards in terns of their own dtandards and the Chixf
Examincicicported on the sy labuccs, question papars, and mark «chiemes of each
of the other boards. Thic reculted in seventy.two sepatate reporte and a ¢on-
siderable amonnt of datictical data. Such an investigation aime at an ascsanent
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of the total demands of the examinations and includes a great deal of judgement
on matters nnt entirely susceptible of statistical evaluation. 'The real benefits of
such enquiries can be sumimarised as follows :

(1) Each board reccives a critical assessinent of all the aspects of its own
examination.

(2) Each board has samples of the content and nethod of other exami-
nations for detailed consideration.

(3) The papers and micetings give an opportunity for discussion of the
fonns of the examination, notions of standards, weighting of parts
of the syllabus cte. The report on this work will be circulated to all
boards and will no doubt be s#nt to all their subject committees,

Anyone concerned with the examminations is at present aware of two
conflicting tendencies : the first, a proper concera about absolute reliability and
comparability; the second, a strong and understandable desire for freedom in the
form and content of syllabuses. The latter leads to experiment and diversity in
methode of examining, and this is obviously necessary to provide expericnce and
continuous improvement; though often, exponents of changc tend to think
that their methed is the fina! solution. But whilst we must expcritnent we muct
also rcalise that alternatives are bound to prejudice reliability.

Other chapters of this report mention the cducational aspects of exami-
nations. Although the subject of this paper is the reliability of the examirations,
I inentioned at the outset that this cannot in practice be divorced from con-
siderations of validity. The boards and their advisers, who are largely teachers
directly involved with the examinations, are constantly concerned with the
educational implications of their work. But the boards cannot separate their
responsibilities; they are rightly expected to maintain reliability and continuity.
T hey have to recognise genuine advances in educational modes and functions.
‘They have to live with the problem of reconciling ideal reliability with cduca-
tional ideals.
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CHAPTER 6

The use and influence of objective tests

W. E. PRESCOTT

An objective test i genetally deseribed as one it which the guestions
are st in such a way as to have only one correct answer. The term ‘objective’,
therefore. refers ta the marking procedure only, Deviving the test remains sub-
jective. “The chinacteristic contribution of objective testing has been that it
has wade possible rapid relable marking regardless of numbers, It follows from
this that whetever such considerations are important it is valuable at least to
consider the posibility of using abjective tests,

The construction of objeclive tests

Although ohjective tests are distinguishable from other forms of test by
the complote reliahility of marking, o nniber of other characteristics have come
to be associated with their constiuction. These are worth recording here since
they have urdouhtedhy had an influcnce on the formulation of objectives in
Linguage teaching and on tesiinge geverally.

i) the major influerce has been to <hift interest away from an over-
preoccupation with marking examinations to a consideration of the
prepatation of the examination iteell. The essential fust «tep in the
construction of an ohjcctive test- acindeed in the conctiuction of
alt tests should be the detailed definition of ohjectives. Ouly when
abjectives have been elearly defined can one hope to discuss pesable
techiiques of testing. Defining objectives in testable tezme s, of
cour<e, extrarncly ditheult. hut it is the lack of juet such a definition
which makes discu<ian of O level Iingirage cxanination technigues
« dithenldt.

‘The definition of the teaching objectives is followsed by detailed
amalvsic of the precise content of the teachit e programme. Thic s

it

partionlarly dmportant in the cace of fanvuaves srce sy a binited
selecticn from thie langniage can nermally be taught in schiools ard
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(ii)

(iv)

it is very important that the test constructor should have a reasonabie
indication of what this selection consists.

Objective tests try to sample as widely as possible from the
cour-e content, and in this they often differ very markedly from
trad’tional examinations.

The analysis of ohjectives and course content is followed by the
writing of test items, With objective tects this is generally accepted
as being a gronp procedure and a mnnber of specialicas are asked to
contribute questions, "This procedure, it might be sugyested. has a
considerable advantage over 1he normal procedure adopted for
conventional examinations where on the whole far less mnaterial is
considered at the prepatatory stage.

The try-out of the forms of the pre-test and the item analysis which
follows go a long wav towards ensuring that the test which s
ultimately presented to pupils as a part of their examination will be
rcliable, will be of cuitable 2ifliculty, and will discriniinate cHiectively
over the ahility range. The itenmy analyis i, however, only one part
of the validation process, and it is very important that the final form
of the tewt should be carefully considered to encure that it still
reflects, i a balanced wav, the ain of the course of mcnuction.

Tt would be very swprising if the offcets of this careful
preparation were rot to be felt in other less objective parts of the
examination.

Value of uning objective teckniques in GCE and CSE cxaminations

A« mentioned catlizr, before deciding on testing techniyues, it is essential
to clarify ehjectives. Tt then bocomes appatcnt swhather objective techiniques can
be validly nced. The increase inreliahility cannot be achieved at the expense of
the validity of the teat. But presuming that objective testanay be ued, they do
appear to offer a smber of advantages at the GCE and CSE levels,

(i)
(i)

(i)

Large numbcrs of pupils are involved.

Tt ic desirable that the matking be completed as rapidly as pesable
<ince many decicions temd ta depend on the 1ol

There i< a need for reliable teste which may help exarnining baards
in the dithculttask of comparing pupile wlio are sitting <imilar «xaumni-
natintie. In CSE thare s the problan of comparing candidates
follsing ditfcrent tsades, and in GCE the problan of cardidated
folowing Altcrnative Sy llalnices or taking a <imilar examination with
a ditferant toard, With Bath exanidnations tre is the preblom of
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comparing pupil petformance froin one year to the next, and also
the problem of comparing standards in the two exaininations
{especially Grade 1 Candidate CSE/GCE ‘O’ level pass candidates).

Useof objective tests inlanguage testing
In addition to the advantages that objective techniques may offer to
testing gencrally, the particular advantage they offer to language testing is that
they enable comprehension to be tested without involving the pupil's ability
to speak or write. Fhis is of very great importance in those cases where the
activities of listening and reading comprehension figure very prominently ameng
the course objectives,

(1) Testing comprehension

A number of examining boards have intreduced, or are considezing intro-
ducing. objective techmiques of testing in the field of listening and reading
comprehension. Although these tests might well be considered an advance on
previous examination procedures they have met with some eriticicin. Tt might be
interesting to speculate on tome of the reasons why some teachers are unhappy
about their use s

(a) The specimen material which has been available has not always been
of the highest quality--eften rejected test items, There is a tendency
for teachers to be o affected Ly the quality of the items in the speci-
men material that they are not able tn appreciate the merits of the
techniyue,

(b) A number of the examples of multiple-choice tests which have been
available have led teachicrs to suspect that they invelve an excessive
degree of intelligence over and above a knowledye of the language.

(€) Many teachess are still not happy about the posibilitics of guessing
This uncace is often linked with a considerable dexree of vagueness
about the siynificance of teat scores, means, standard deviations
range ctc.

{d) There i< «till a feeling of diccatisfaction with the listening compre-
hension tests which have so far been developed. Although these
obvioudy ivolve a Jarge mecavie of listening comprehension, the
reading clement ic still present to a significant degree.

(€) Some teachers fear the possible ‘Dackwath’ cffects of multiple-choice
techniques,

‘These criticisms point to the need for inore discussion of the patticular

techniques being used in the multiple-thicice cectiond of the (Y level examina.
tions, Thiere i« a danger that the particular tjxs of itan which were taken from
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Amcrican tests may be used 9 excess. The ‘Who is speaking?’ and ‘\WWhere are
they?' types of item are probably nore suitable for a standardised proficiency
test than for continual use in ¢nnual examinations. The situational techniques
used in the listening comprehension test might well be reviewed to see whether
or not another technique could be found which involved less dependence on
comprehension of the written options.

The question of intelligence is also an inportant one. With the agree-
mient of the examining boards concerned, the Nuffield /Schools Council Project
has arranged for the pre-test of GCE multiple-choice German and Spanish
items on native speakers of the lauguages concerned. Classes of mised ability
of the apuropriate age range have been asked to complete the tests to ensure
that those items which appear to require qualities other than conprehension
of the language are readily identificd.

The likely backwash cffect of inultiple-choice is still hard to assess.
Vernon offered the view that 'So long as the objective yuestions are reazonably
straightforward and briel, we know that the amount of improvement brought
about by coaching and practice is limited. . . . Howuver, it is possible (though
there is little direct evidence) that facility in coping with more complex itcms
is more highly coachable and that pupils who recdive practice at these may
gain an unduc advantage™. One posible way of ensuring that the itein types
are straightforward and lacking in complenity might be ta adopt the procedure
often recommended in the construction of pachological tedts  namely 10 con-
struct the test first as an inventive-respor <o test and then to use the incorrect
answers as a guide to posible distiactors,

iy Testing written and oral production

Soine of the testing techniques often amployed in examinations to test
speaking and writing are of vory deubiful 1diabitity, The unstiuctured essay
and the free conversation both require subjective judgemicnts by examiners and
are very difficult to mark condistently. Writing and speaking. howcver, both
involve qualitics which it is impossibile to asess entirely objectively. The prob.
lem is therefore how to reduce the unreliability of the marking without destroy-
ing the validity of the test.

fa) Writing
The reliability of the et of wiiting nay be imptoved in a
puinber of wavs : by increasing the nmber of questior < increasing

"The Centificate of Secondary Fducatiza: Anintroducti-r ts cbjectic 22y pe examinati-ne,
Framirations Bulletin 4, Sccondary &chonie Examiration Ceunal, HMSO, 1904
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the number of warkers so that a form of multiple marking i
employed. or using analytic marking schemes.

Can objective tests alsa play a part? The case for introducing
the purcly objective test rests on the assumption that writing
involves a complex combination of skills which may to a certain
extent be isolated ane tested separately. Marking schemes for essays
frequently acknowledge the many aspects of wiiting when they
make provision for the separate assessment of such aspects as
accuracy in the use of structure, use of vocabulary, spelling. ete. It
can be argued that the cssay is not the most efficient means of test-
ing such featwies, since the examiner is dependent on what the
pupil decides to produce in order to make his ascessment. A more
scarching and planned assessment could almost cenainly be made
in 2 nunber of separate objective tests, The teason that such tests
do mot play @t part in our examinations is the fear of their effcct
on teaching. The use of objective techniques alongside the more
conventional cssay type of question, however, would seent to merit
further rescarch and oxperiment. 1f accuracy were acessed In
objective techniques only. and not in the cstay, it would be intercst-
ing to sce if this had any marked cifect on the quality of the cxsays
produced in (xaminations.

Although completely objective technigues do not yet appeat
in GCE or CSE tests of wiiting, a number of techniques are now
Icing included which are capable of being marked with a high
degree of inter-judge reliability, An example of oz such technigue
i the use of a saries of questions on pictures which ic included in
same CSE oxaminations. and will appear in some of the expetie
mental ‘O level oxaminations for pupils testing the Nuthicld
Schools Council matarials. Such a technique appeare to offer a
munber of advantages: it may be 1eliably scored. it may be weed
to sample a faitly wide area of the syllabus. and its cffect on teach-
iny is Kkcly to be beneficial. Acthe pupils’ mastery of the Jainguage
increases so the need for cuch tests diminiches, Thete is certainly,
however, a case for their use at the level of first examinations.

by Spealing

Testing the pupils’ abilin to «peak the language is generally
accepted as being the modt ditheult of all the Janguace testing tasks,
In addition to many problons facad in tesdting wiiting thae are
the problams of indnidmnl wetine and die linnited amoutt of time

available for asswesing cach pupil.
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Pimedleur has stated that the ‘problem of objective testing of
speaking ability has largely been overcoine in recent years', By this
he presunmably means that it is possible to construct a test of speak-
ing which can Le marked with a high degree of 1cliability, Unfor-
tunately there must temain a suspicion that this reliability may
well be achiceved at the cxpense of validity. Most published tests of
speaking base their asessment on such a limited sample of the
pupil’s performance that it is hatd to feel convinced that the tests
are valid.

There docs, however, secin to be a need for scni-objective
tests in addition to the ‘free conversation® which already exists in
oral examinations, In the 'O’ level examitnations for Nufficld; Schools
Council pupils questions on pictures. narration of cvents presented
in a sequence of pictures, and role-playing have been introduced.
Al these techniques may be matked very reliably if a clearly
defined rating scale is devised,

Another technigue which some boards are currently ciploying
is the ‘hundred prepared questions’. An interesting aspeet of the
‘hundred prepared guestions’ is that it appears to mark a radical
departure from the GCE boards' normal procedure of avoiding
any indication as to the linguictic syllabus on which the examination
is based. But it i unfortunate that in this case a decision about
syllabus content appears to have been taken without fiest consider-
ing a “tailed definition of the objectives for oral work. Had these
objectives been clearly defined there would curely have been no
need to list the actual hundred questions to be answered. It secins
doubtful whether this will ultimately be in the beat interests of
aral teaching.

Postscript

One important effect of tive introduction of objective testing has not vet
been mientioned. The production of such tests is a lengthy and expencive busi-
ness and a number of boards have recogniced the desirability of co-operating
in cstabliching an item bank. A recent report Ly the NFER? has shown the
feacihility of producing an itein bank for the use of CSE boards and teadas
constructing their own Made 11 examinations, It is reasonable to suppese
that the dexree of co-opcration hetween examining boards will fucreace as the
heed s fclt for more soplisticated and reliable testing proceduree,

*Pimdcur. P Tedirg foreien larguage Teanvire’. In Valdman, AL ediver, Trerdeoin
Yingwage teaching, MeGraw- 1l New Yeork, 1906, p 200
Teyurnik, 1. S, Fem Banking, Natioral Foundatinn £ Fducarior al Reswargh, 1669
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CHAPTER 7

The use and efficacy of
continuous assessmient

B. G. PALMER

In proportion as dissatisfaction with traditional techniques of examining
has grown, interest has increased in the contrasting technique of continuous
assessinent, Scine six years ago, CSE becamne the first public examination in
this country seriously to include teachers’ assessinents, although the colleges
of education probably have the longest experience in the field. The latest inani-
festation of interest is contained in the Proposaly for the curriculum and
examinations tn the sixth form' where it is stated that the new examiration
‘should allow appropriate coambination of external and intetnal assesument,
including the as:cssment of course work’.

Efficacy of contiruous assessment
The efficacy of a form of assesstnent {efficacy is mare logically discussed
before wse) tmay be e<amined under two main headings:
(1) Reliability
Continuous assessment is necessarily subjective; examinations
are potentially more reliable especially with “objective’ methods.
‘L he reliability of CA can be greatly increased by introducing other
areessors to counter individual fluctuation and personality factors
—by internal moderation. In public examinations, to ensure com-
parability of standards, external moderation is also necessary.
Reliability is likely alo to increase with the experience of the
teacher in this formn of assessment and with the length of peried
over which it takes place.
(2) Vahidity
In the most complete forn of continuous assessinent all
clenicnts of the cosrrse may be represented in the final reault, Thic

1 See Appendix 2
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docs not necessarily ensure a valid assessment, Tlie teacher needs
to dcfine his objectives with some exactness and then to gauge what
is being measured and in what proportions. Examinatiens set by
responsible bodies are likely to be reasonably valid for their own
examination syllabus, but may be tmuch less so for individual teach-
ing syllabuses,

Advantages

The major advantages of CA as opposed to examinations seem to be
that it is flexible and can cater for individual dilfcrences in schools, teachers,
children and syllabuses; that the pressure of work er ‘assessment motivation’
is spread evenly throughout the course and not related to the last few 1nonths
or wecks. CA also avoids three inevitable disadvantages of syllabus-content
examinations, and at least onc other major potential dicadvantage. It avoids
arbitrary sampling since the whele syllabus can never be examined in the
limited time of the examination; it avoids the intense psychological pressure
created by examinations which is felt by a numbcer of candidates (and which
produces unreliabl> results, and can also inhibit learning over a Jonger period
of time). It also reduces the possibility of no result at all through itlness, physical
accident, cte., and may avoid the bachwach of examinations which in practice
has ucually proved restrictive, and hannful both tor content and technique.

(Examinations can, however, al<o be designed to have a beneficial back-
wash, and in that sense may lead to curricular innovation, c.g. stress on oral
skiils in language examinations.)

Diadvantages

Continuous assessment has certain disadvantages, The danands on the
teacher are much greater. 1le must have more initiative in clarifying bis abjec-
tives, greater objectivity in his aswesanent, greater diligence and care in his
record keeping. He will alsa spend more time moderating the work of col-
leagues. Malpractice {copying and plagiarism) is ecasier to get away with.
Against this soine form of sporadic testing, or in the case of a long cssav o1
project, a tiza, may be the only defence. hinprovement/progress by students
is not always adequately rewaided. Differential asessment can mitigate this
ti.c. work carly in the course could count for a lower proportion of the total
assessinent}.

There are other potential dicadvantages which T have not experienced
in practice. The teacher ‘ctudent relationship may be adscreely affected by the
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former's perpetual role as aswessor being cmphasised. Partly because of this the
student aay be under psychological strain throughout the course. Because the
student dare not risk a low mark and thereby lower his average'. learning may
beconne less ambitious and more convergent.

Such an analysis of continuous assessiient suggests that we can
reasonably think of assessment as falling within the competence of the teacher.
but supplemented or complemented by external moderation and examinations
where necessary, although often we start from the opposite cnd. Tt is certainly
clear that most of the deficiencies of both methods of assessinent can be over-
come by appropriate combination- -the proportions must cicarly vary at least
according to the level, the «ubject being learned and the objectives of the
course.

In assessing laneuages, it is an interesting oxercise to start from the
assumption of 1o examinations. and then to make a case for eacl one propased
—-c.g i it i< an objective of the coutte that a child should be able by the end
to ask his way in French in Paris and understand the reply, then a certain type
of final oral test is justified. and 0 on.

Present use of contivinons aucsment

Sa far in thic countiy there is telatively hitle general ovperience of con-
tinuous assessinent, and even less of it application to Tangusges,

11y By CSE beards

From the outcet the GCE type examination wa< to be artically
re-appraised and other possibilitics encounraged ¢

“Fhe mmain purpese of any syatom of examinaticne ic to scive as an instras
ment 1o meacure ahility and achievement. TF Lowever, the examirations coptist
o'cly of uneren papare and praciical teste ser at a opecific onent of time, they
meawre ore apect only of tatal performance and 1ty do w to 1he dicadvartace
of condidates who, thoueh able, ar¢ had examinces of who were, ™ reavworn of
sckrese, tecert entiy to the district or some other caute bevorad their contrel, at
a dicadvantage at tlic time they sat for the examination

A acavanent of aliling ard aclicavaront enver the wlele dutation of e
ceurse leading up ta the oxanination wonld, if taken in conjundlion with
revalic of the examination ite’f, rot ordy do ercater jutice to reany cardidates
ut would a'n enable cther gualitiecs to be meatired such ae the rvavicarion
inftharive ard pereevecance pecovan for the plavinir g and conpirtien of a projoat
requinr e semve fnvestication or mirnr pceearch, To wac therd Geoded tharan
accament ef weore aepeet el comrte werk would be poomitied an indeed e aeed
in the CSToavstemn” (Sowth Weprerm Fograinaion Boe-d Regulati e 1969 p 2




Under Mode I {as well as under Mode TII), there is wide use of various types
and degrees of CA (with variation between board and board, subject and sub-
jeet). With two boards the teacher’s assessment is taken into account only for
upgrading a candidate who has done unexpectedly badly in the examination.
In languages CA is much less common. Infonation from twelve of the fourteen
boards reveals that in only two and a half (half being the North section of the
East Anglian board) is a definite proportion of the marks viven for course work.
1 two others project work may be used for upgrading.

(2y In colleges of education

‘The lougest expericnce of GA is probably in the colleges of the Bristol
School of Education, but many other colleges now use course work in making
the final assessinent. There is a wide varicty of practice. In Berkshire College
of Education, out of sixteen subject arcas five have no exantinations at all, one
has no teritten examination; the majority have a combination of course work
and examinations. but not all in the same propertions. The languages (French
and German) have 60 per cent course work and 40 per cent examination, but
fourth ycar B.Ed. studics arc assessed only by examination.

Future use

The use of CA scems likely to go on increasing especially in the assess-
ment of languages. If examinations can be accepted as complementary to CA.
debate might be directed towards, for example, an identification of the specific
abjectives of courses at various levels and the isolation of those objectives which
can be assessed ¢ ily by end of course examination, In discussion of particular
problems such as the assessment of oral contribution and skills, the place of
diagnostic testing will no doubt cmcrge.
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CHAPTER 8

Examinations in English as
a foreign language

G. E. PERREN

Clearly, examining English as a foreign language is big business, and one
which has been going on for a long tinie'. Since in the world at large English
is the most widely taught forcign language, it is not surprising that the range
of examining techniques employed is very large indeed-—from the highly
sophisticated 10 the very naive. In this particular context, the examining of
English is fundamentally different from the examining of other languages, for
we are considering our own language as learned by foreigners and not foreign
languages as learned by English speakers. Morcover, in this case the examiners
themselves are native speakers, operating as it were from a hone base, and not
as in the case of 1nost foreign language examiners in Britain, foreign speakers
of the language concerned,

Home-based examinations in English as a forcign language, then, are
not necessarily linked to a particular educational system and its associated
valucs, are applicable primarily to these who want to take them as cvidence of
their ability to use English, and to some extent are competitive with each other.
It follows that they are likely to be far more linguistically based than cduca-
tionally based; the examiners are cettainly not experts in the educational back-
ground of all those foreigners who sit for their examinations, but they do claim
to be experts in the language—-if only because it is their own inother tongue.

We all think we know a lot about our own language, and indced we
do--although not always explicitly in those terms in whicl: it needs to be
presented to forcigners. English too has been the subject of a great deal of
advanced linguistic research?, As the linguists will tell ug, it is no casy matter

' Sece Note, p. 64

* It should be noted that a number of British universitics offer advanced postgiaduate
courses for teachers of Engh’.ih_ a8 a forcign language, often with a hivh content of
theoretica) and applied hinguistics. There is alinest nothing comparable lor the teacher
of other foreign languages
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to test English as a foreign language, simply because we now know so much
about English. The inatter is rade more complex because English is mostly
taught abroad by foreigners who, if often deplorably ignorant about the lan-
guage, nevertheless seein to be quite clear about what they want to teach, which
is not always the same as we would like to test. We can itnagine a similar situa-
tion if the French taught in Britain by British teachers were examined by
Frenchmen living in France. If so, no douht we should be critical, but we
should also be at a linguistic disadvantage in naking comne of our criticisn s,

In this situation there arise overtones of national responsibility not
associated with examining foreign languages in Britain. The English language
abroad is often known (and probably judged) by examinations which are set in
Britain, certainly as far as adult learners are concerned. 'Thus British exaniining
authoritics which set papers in English feel that they are, as it were, authenticat-
ing the language, and perhaps the culture, of their own country to foreigners.
British-based examinations of English as a foreign language are incvitably seen
as a projection of Britain abroad. The foreign candidate expects his meed of
British “civilisation” in such examinations—exported dircct from Britain-—and
the British are often very ambivalent about providing it. At any rate the British
argue a great deal ainong themselves about the nature, consistency and appro-
priate evidences of British civilisation which thould be exhibited abroad in their
examinations.

Thus the choosers of sct books for literature papers are often in a fix.
Quick to recogmise {as liberal and progressive academics should) that Britain
has developed a new relationship with the rest of the world since 1945, noting
her less doininant and rather more convivial role, they guiltily realise that much
of that very English litcrature which foreigners appear to like reading most is
riddled with imperialisin, xenophobia, racialism or culpable self-confidence in
the supcriority of Britain. (When selecting French, Gernan or Spanish texts,
the British examiner has no such moral problems.) ‘The conflict between the
claims of the classics and of a modest presentat'on of the contemporary scene
can be quite agonising.

Examinations in English as a foreign language have a long history. The
Cambridge Proficicncy Examination was first established in 1913, and the
Cambridge Lower Certificate in 1939, both examinations being designed
primarily for non-English speakers in Europe, The examinations set by the
RSA in English as a foreign language were eriginally developed to meet the
needs of forcign students living in Britain, although now they are extensively
taken overscas, 2ad are set at three levels. Examinations in English as a forcign
language are also administered by the Pitinan Examinations Institute and the
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LCC. The latter body attempts to provide papers which are concerned especially
with English used for commerce. All these examinations include tests of spoken
English as well as tests of reading and writing. The oral tests vary in their
sophistication and power.

‘There is, however, an cven Jonger history of examinations in English
which have been taken by non-English speakers in colonial and ex-colonial
terzitories outside Furope. Most of these exaninations, as far as their English
language papers are concerned, have been alinost unniodified versions of
examinations originally set for pupils in British schools. Thus they were designed
less to test English as a foreign language, than to assess those skills considered
appropriate to native speakers of English. They have therefore had a strong
litcrary bias and a language content which for a foreign learner can only be
regarded as curious. Until quite recently they included no oral test. The first
overscas candidates for the l.ondon University Matriculation English papers
sat {in Mauritius) in 1865, while the Cambridge Local Examinations were first
taken in the Straits Settlements in 1891 and in Lagos in 1910, Since then the
Cambridge board's Overseas School Certificate, ts GCE and its many local
derivatives have largely moulded the style and manner of English teaching in
schools in great areas of Africa and Asia, with the general agreement and
co-opcration of the local teachers, It is sometites clained that in countrics
where English is veed as a imedium of school instruction {although it must first
be learned as a for 1 language). it thereby changes its status from a foreign
to a second language «nd should be exatnined by rather different incthods than
those appropriate in, say, France or Germany. ‘This may be true, but the dif-
ference should perhaps lie rather in varying the cultural content or context
than in modifying the linguistic criteria or techniques of examining employced.
Quite apart from the influence that these examinations have had on the teach-
ing of English in schools, more recently certain GCE *O' level English papers
have been taken by very large numbers of private candidates overseas, (In
January 1969 for exaniple, about 35,000 candidates sat for the London Univer.
sity GCE O level English paper.) Examinations made in England have an
obviously high status overscas, suppotted to some extent by their value as a
qualification for ovcrseas students who wish to enter British universitios or
technical colleges for further training.

Two recent developinents deserve special notice. ‘Three years ago the
RSA established its costificate in the teaching of Englich as a forcign language,
primarily designed for foreign teachers of English. In this examination. papers
are set on the methodology and content of English teaching, but candidates who
cannot produce external evidence of a previous good command of Englich may
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have to take a preliminary paper in the language, More recently Trinity College
of Music has also extablished a ‘L'eacher’s Licentiate Diploma in English as a
second language which includes a test of oral English as well as one of teaching
methodology. In view of the inportance of oral tests, those recently introduced
by TCM are ol special interest. These new exwninations in speken English ar
a sccond language can be taken in twelve grades, ranging fror a level appro-
priate to very young children to one suitable for adults. It is intended that the
ditferent grades can be taken at yearly intervals, thus covering up to twelve
years of learning English, 'The examinations are supported by detaiied syllabuses
for cach grade which provide far more gu'dance than is necmally the case in
any language examination, There is nothing paralle! to th:ese Trinity College
examinations generally available to students of other foreign languuges in
Britain.

A common  ¢iticis ¢ most language exaninations is that their

syllabuses are inexplicit, un-vohiti 2 or non-existent, While this applics ta many
examinations of Engih ze 2 {1 ign language, it certainly docs not apply to
all. Partly 1o doubt becaust oty of these exarinations are set in Britain, to
Le taken in many different conntries, and because candidates are prepared by
many dilferent kinds of teacher, many of whom are themselves foreigners,
English syllabuses tend to be 1nore explicit than those provided in other foreign
languages. But because the techniques of testing used have to be acceptable
to the same wide variety of teachers and candidates, they tend to be conserva-
tive. ‘Face’ validity of question and content rates high in such circunitances,
but face validity is not always a goxd guide to the constiuction of good examina-
tions or good tests in languages.

A number of examinations in English have developed and now employ
objective and scini-chjective techniques, These have beer used quite extensively
in the Cambridge Proficiency Examination (in the Usc of English paper), by
the 1.CC and by others,

Onie special aspect of English testing (as distinet from public ‘examining’),
deserves a brief note. Tn both Britain and the United States very large rnnbers
of overseas students scek entry to institutions of higher education, and special
English tests of proficiency are needed, which ean be taken in overseas countrics.
This has given rise to valuable rescarch on hoth sides of the Atlantic, particu-
larly into the problems of testing advanced proficiency in the use of a language,
Same of the techniques evolved to test students’ practical ability to use English
for purposes of learning vocational subjects inight well be of interest ta examiners
of other forcign Janguages at ether Jevels.
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Nothing has been said about the many English examinations which are
set and administered in countries throughout the world by foreign authoritics.
There are of course a great nuinber of these simply because English is the most
widely taught foreign language in schoo! and out. Advanced techniques of
exainining are often used and some deserve careful study; more international
interchange in this field would be beneficial, not least to British examining
bodies.

NOTE
Entries for some examinations in English as a forcign language
Totais
Cambridge Examinations in Engiish

Certificate of Proficiency Lower Certificate
1968 14371 37.481 51,852

Royal Society of Arts, English for foreigners

Stage 1 Stage 2 Stage 3
1968/9 4,000 3,804 1,030 8.834

Trinity College of AMusic, Spoken English
1969 Grades 1-12 1,846
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CHAPTER ¢

Swmmary of discussions

The papers presenicd obviously introduced issucs beyond the problems
of setting, marking or administering examinations, more particularly that of
the effect of examinations on teaching aiins and techniques, One of the tradi-
tionally accepted roles of school examinations in Britain has been to provide
general control over the curriculum, and indeed over the content of the courses
taught in secondary schools. In soine subjects the examination syllabus is the
school scheme of work for the one or two years preceding the examination. In
others an interpretation of the expressed examination requirements is worked
out in detail by the teachers and the schools. There are established objections
to both approaches. A rigidly controlled and detailed examination syllabus.
designed ar. . imposed as it were by a central body, is regarded as a straight-
jacket by some; while a loose deseription of general aims is regarded as 100
vague ta secure cfficient teaching by others. To whichever side we incline, it
is quite clear that since examinations are measurinyg instruments, they cannot
be efficient {or efficiently prepared for) unless we have a clear notion of what
they are measuring. Whether provided by examining boards or by schools,
detailed teaching aims and objectives are exsential.

In recent years the materials and techniques used for forcign language
tearhing have radically changed. This has not resulted from chenges in examina-
tion requirements but from new fachions, attitudes and insights into language
learning. The shift of emphasis in classrooms from learning about languages and
their associated literature, to learning tn use languages has led to a general
desire for greater precision in deseribing exautly what pupils are expected 10
be able 10 do at the end of courses, but so far GCF. boards have been cautious
in committing themsclves to such descriptions.

GCE ‘O feoct
'The traditional imprecicion of examination syllabuscs probably exerts a
conscrvative influctce not only on the techniques of examining but on the
tnethods of teaching enployed in schools. Because no detailed statement is pro-
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vided of exactly what candidates are expected to have learned, teachers dili-
gently search past papers not only for indications of the standard of performance
required Lut for likely questions which can be anticipated in their teaching.
Departures from traditional methods of teaching or from established course-
broxs may indeed app ~r prejudicial to good examination 1esults. A closer
definition hoth of general aims and of teaching objectives to be realised in the
classroom might well en:ourage greater freedoin of teaching teclniques, albeit
within defined limits. Enecifications of what should be expected of pupils at
different ages and stages would also be helpful.

Vocabulary as a measure of what should be known by candidates has,
when used by itself, severe limitations. ‘Knowing words’ docs not cyaate with
Knowirg a language. But in view of current uncertainty about the runge of
vocabulary which may be expected in examination papers, some guidance Ly
examining hoards would be valuanle. (In French, le frangai: fondaniental-
supported by additional lists—-might be a uscful guide.) Apart from son
description of the linguistic content in the syllabus, a statement of the level of
skill required would be helpful, particularly if comprechension of speech is to
be tested. Teachers would find it useful too, to know the importance of accuracy
in pronunciation (what tolerances are permissible?), in spelting and in gram-
matical correctness in relation to the over-all proficiency required. Some skiils
of clear value, for example that of rapid silent reading for information, might
be encouraged by providing appropriate tests. At present some techniques used
for testing comprchension of written langnage actively discourage the develop-
ment of high reading speed by emphasising the close study of individual words
at the expense of the co-crdination of contextual information.

Greater flexibility of teaching. permitting a choice of materials to suit
the varied interests of teackiers and pupils, might be encouraged by requiring
only timited compulsory sludies, and offering a wide choice from a number of
optional units covering different ranges of language or centres of interest. This
would require a greater variely of published teaching texts, and ne doubt pub-
lishers would require, hefore marketing them, some assurance of quick and
nuimerous sales.

GCE A’ level

Tt =ccs clear that present *A’ level syllabuses (in some respeets much
more closely defined than thoswe at "O' level) are too narrow in their scope to
ensure work of cqual interest to all those who may take sixth form courses.
(Somne sixth formis 16quire only one vear courses beyond ‘0" level) Again it
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might be valuable to limit the compulsory elements, and te provide a varicty
of alternatives to the conventional literature requirements. Papers in ‘civilisa-
tion’ at present tend to be unattractive, but papers which cmphasise contem-
porary interests, some technical, might well be popular. They would need
syllabuses whici define their linguistic range as well as their content.

Schools urdoubtedly tend to stick to the known—the literature course
--because of the widely assumned value of classical texts and their established
teachability. But to guarantee safety in passing examinations, crude simplifica-
tions of sophisticated literary valucs may have to be presented in classrooms.
Literature should certainly remain as one of the options, and the prose--so
often attacked--also has considerable value as an option. It is, however, doubtful
whether formal tronslation into English should remain at all; an English sum.
mary of a text in a foreign langueage would be more widely acceptable and could
well encourage wider, faster and cven more intelligent reading. Tf a literature
paper 3 taken as an option then to require at least one cssay in the foreign
language on a text which las been studied in detatl scems appropriate, Wide
and rapid reading should be encouraged, although literary classics are not
necessatily the best material on which to develop this skill.

CSE Mode 11

There are obvious difficultics in ensuring that Mode 11 papers are
comparable in standard to those sct in Modes 1 and I, Different boards have
devised different methods to keep them in line, In this field the experience of
the Schools Council Modern Languages Project in establishing a common paper
acceptable to several boards, to be scored according to agreed principles, seems
very relevant, especially in conncction with techniques of testing listening and
reading comprehension.

Mode I permits teachers 1o decide their own teaching objectives and
the relative weighting to be given to various skills; an examination syllabus as
distinct from a school scheme of work s, in these eircamstances, inappropriate.
But if the schemes of different schools appear to tequite different levels of
achievement, moderation may be needed; if the scheme of an individual school
implics a lower level of achicveinent than is required by Modes 1 and Il a
board nay indicate that candidates 1aking this Mode HI are unlikely 10 be
alle to achicve a grade | pass,

{f cquality of standard with GCE *O" level or with Modes Fand 1 i<
sought, schools offering Mode 11 may be tempted to concentrate on e <amining
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written skills, which would destroy some of the advantages of using Mode TH.
‘The comparatively small number of candidates taking Mode IIE (about 10
per cent of the total) indicates that its opportunities are not yet being fully
exploited; in sonle arcas it is not offered at all. Some teachers are sull reluctant
10 employ newer techniques for testing, e.g. a tape recorder for assessing oral/
auditory skills.

Non-school examinations

Like those of CSE Mode IIl, the language examinations of the Ordinary
and Higher National Diplomas (Business Studies) are internally sct and sub-
ject to external approval and scoring, but there are the following differences :

(i} The joint committee provides a model syllabus, which is accepted
by most col'eges.

{ity A pass in the oral test is obligatory.

(i) Previous course work is assessed,

Equivalent levels of achievement in different colleges could be encouraged
through more contact between colleges and by circulating copies of papeis set
or of recorded versions of oral tests. Comparative statistics of results could also
be published,

In non-school examinations oral tests are emphasised and these often
require a high level of flucncy and expression. Because of the varied voeational
interests involved, however, it is not always casy to find oral examiners who
possess the necessary combination of high fluency and a knowledge of the
technical terms likely to be required to discuss the particular interests of can
didates, Although using a language laboratory to present questions and record
candidates’ answers may appear to help, it mmust be remembered that scoring
a taped oral test is slow and expensive. H live examiners are uied, recording
facilitates external moderation by permitting samiple re-scoring.

Oral examining

Examinations of oral ability require a syllabus 1o less than examinations
of reading or writing s.ills—it is quite insufficient to provide a vague statement
of aspirations or merely o indicate certain social situations within which can-
didates should be prepared to talk. Standards of perfamance 1equired could
be claified by making and circulating recordings of inodel oral tests, together
with an analysis of how such examples are scored. Tt is felt that the one hundred
prepared questions, the listing of twenty to thirty topics for preparation and
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study, or the use of project work as a basis for oral testing could all be helpful
in defining in practical terms not only objectives but the standards of oral skills
required.

In terms of the time, travelling and subsistence expenses of extemnal
examiners (not to mention the loss of teaching time involved in somne institu-
tions) traditional msthods of conducting nral tests are expensive, The return
for this expenditure is at present very limited. When the examiner himself par-
ticipates in exchanges of speech at the same time as he is attetpting to score
the responses, tests can be particularly unreliable or become virtually non-
direriminatory. The reliability of scoring vir.-s greatly according to the nature
of ihe test materials, the qualities which are sclected for scoring, the extent to
which over-all performance is notionally sub-divided into sub-skills and the
weighting given to them in scoring. Such weighting should not necessarily be
the same at all levels of proficiency, or in all languages. (Tolerances of pro-
nunciation iay be wider in, say, German than in French, and in English
perhaps widest of all) Unstructured tests of ‘conversation', requiring a scries
of marks based on the assessment by one examiner of several supposedly dis-
crete skills, simultancously employed, can only become more unreliable as
greater discrimination is attempted. An ‘iinpression’ mark on a simple pass-fail
scale may be much more reliable, but this only raises new problems of validity.
When results have to be graded, as in CSE, it is difficult to ensure both good
reliability and adequate discrimination.

Proposals to increase the over-all weight given to oral performance in
GCE examinations could, unless the tests used were much tare effective than
at present. lead to those pupils secking university entrance being placed at
greater risk. The present low correlation between results in oral and written
tests suggests that it is wiser to submit scores for them independently rather than
to combine than.

Rescarch by examining boards

The carce taken by examining boards to ensure comparability of stan-
dards in GCE papers, and sitnilarity in standards between Modes 1, 1T and 111
in CSE papers, is welcomed. But the details of such work are not widely known
outdide those iinmediately professionally involved. An air of Olympian mystery
is attributed to the deliberations of boards by many teachers, parents, and can-
didates, which could perhaps be dispersed by freer information, It is realised
that reports of all their detailed work might not be suitable for wide publica-
tion; but even il marks are confidential, the processes cf arriving at thein need
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not be. It is believed that teachers would beuncefit from more information and
that teachers in training should be taught not only the principles of language
testing but 1nore about the administration and control of public examinations.
This would improve confidence in results and lead to better participation by
teachers in developing new techniques.

Objective tests

"The use of objective tests of achievement requires the exact definition
of ains and a precise analysis of the content of the course of instruction to be

tested. It is clear that objective tests can offer great econon.y in administration
and scoring costs. But their use also helps considerably in the task of clarifying
objectives and establishing the relative value of the multiple skiils which con-
tribute to language proficiency. Apart {rom their use in making comparative
assessments of perfonmance, they can be ol great value as a research tool to
tell us more about language and language teaching. At present objective tech-
niques are ostensibly most suitable for assessing the receptive skills of compre-
hension, but are less manogeable in measuring the praduction of speecli and
writing. But just as an unstructured conversational test of specch can be wildly
unreliable, so the essay-type test of writing skills can be unreliable, uneconomical
and incfficient. The backwash effect or non-creative quality of objective tech-
niques is often criticised, but controlled nethods of eliciting written responses
can sometitnes be scored seini-objectively, ¢.g. by requiring wrillen responses
to pictures usod as stiimuli, the completion of a narrative sequence or the con-
nosition of structured letters. Et is also perfectly reasonable to provide a detailed
exanination syllabus and to employ objective tests to assess whether it has been
properly covered.

The proposal for an item bank of pre-tested materials, availabie to
examining boaids, is not new and remains attraclive; although in our present
state of imprecision about syllabuses, it might have to be associated with a bank
of aimns and objectives.

Continuous asscssment

1f misunderstood, the notion of continuous assesstnent can casily
encourage continual testing, which has obvious disadvantages. long term
studics of the reliabilt y of continuous assessinent as compared with that of
conveatiopal periodic - ing or examinations are required, as well as clarifica.
tion of its cficet on w1 ident mmutivation and on student-teacher relationships. In
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schools, the status of the public exanination i3 such that it could not suddenly
be replaced, bearing in mind the attitudes of parents and employers. If con-
tinuous assessment is used in schools, probleins arising from changes of schoao!
or changes of teacher have to be adequately dealt with.

In universitics, where continuous assessient has in the past been used
little in undergraduate work but much more in graduate work, there are sigiis
of a change round The newer universitics rely smore on assessments of under-
graduate course work, while at the second degree level examinations are
becoming miore ceminon.

Responsibility for assessiment should as far as possible be spread between
teachers, not only to increase reliability but to increase student conlidence in
the ratings given, Clearly, too, students must know these rutings, if not con-
tinuously then at periodic intcrvals,

The ranking or assessinent of candidates given to examining boards by
teachers is a fori of continuous assessinent, which appears to favour pupils
in comparison wich their later examination results, While the role of continunus
assessent in the obviously practical subjects {such as arts and crafts) i clear
because of the nature of the tasks learncd, its true valuc in relation to forcign
language courses awaits the carcful listing of objectives and the ordering and
weighting of the skiils involved. ‘The more foreign language achicvement is
understood in terms of skills rather than knowledge, the more appropriate
continuous assesstnent becomes,

English as a forcign language

Examinations set and administered from Britain and taken by candi-
dates from many countiics both at home and aliroad are subject to multiple
feed-back. A very large proportion of candidates for the Cambridge and RSA
cxaminations in English take them in Britain, ‘'The papers sct must therefore
satis{ly both foreign and British teachers of Enghsh, of widely difTering stan-
dards of competence both in English and in tcaching <kill, The varicty of
demand for a*-d provision of English has Ied to interesting and practical develop-
mnents in the techniques of language examining, Thiese are not always weli
cnough known to those conceined with other languages. 1t is fclt that from
the points of view both of examining and of teachiig techniques there could
well be a greater interchange of information between teachers of Englich as a
second language and teachers of other foreign languages.
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APPENDIX 1

Current research

The following extrac:s from CIL'T Research Register describe
rescarch in progress in Great Britain,

727 Mrs C. Burstail, National Foundation for Educational
Research, 79 Wiinpole Street, London WI. Associates: 2
research assistants, 2 technical assistants. Sponsor: Depart-
ment of Education and Scicnice.

The French project: an investigation into the teaching of French in primary
schools, ‘The project will present an independent evaluation of the pilot scheme
for the teaching of French in sclected primary scliools. A longitudinal study is
being carried out of 2 consecutive year-groups of pupils (about 12,000 children).
Suitable contro! groups have heen set vp. Tests of proficiency in Freuch (listen-
ing, speaking, reading and writing) have been constructed by the project staff.
The experimental sample will be followed through until the ex:d of sheir second
year in the sccondary school. Attitude scales, proficivncy tests, questionnaires
ete. will be constructed as required. The study is being continued with a third
year-group (sce no. 902). Date begur: May 1964. Progress reported: in French
from eight: a national experiment (first report) by Clare Barstail (sce Appen-
dix 2); next report to be published about September 1970.

764 C. V. Russell, University of London Institute of Education,
Malet Street, I ondon WCH.

A comparative study of cxamination techniques in modern languages in the
Federal Repubiic of Germany and the United Kingdom. {Ihe rescarcher
attended as an observer the conduct of the Abitur examination (oral section)
in eight schools in Rheinland-Westfzlen during May 1969.) For Jegree of MA.
Date begun: July 1967,

835 E. F. Chaplen, 27 Birch Hall Lane, Manchester M13 0X].
(Research at: Faculty of Edi cation, University of Man-
chester, Manchester .\?13 aPL..) Sponsor: Social Science Re-
search Council,

Construction, ralidation and wic of an Fnglich proficicney test battery.
(I) Construction and validation of the hattery, for non-native speakers of
Erglish who intend to pursue diploma or degree studies in British universities.
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(2) Use of the battery to determine what proportion of undergraduates and of
postgraduates from overscas are probably under-achieving as a result of lack
of proficiency in English, Test battery has been adiministered to overseas students
at universitics and assessinents of Englisa proficiency have been obtained from
tutors, in order to estimate the proportion of students who would benefit from
remedial English courses. For degree of PhD. Date iegun: October 1967.

902 Mrs C. Burstall, National Foundation for Educational
Research, 79 Wimpole Street, l.ondon WI. Associates:
1 research assistant, 1 technical assistant. Sponsor: Schools
Council.

The third cohort study. An extension of the evaluation of the teaching of French
in primary schools (see no. 727). The main aims are : to carry out a longitudinal
study of a third year-group of 8-year-old beginners in French; to investigate
further the teaching of French in small rural schools; to study in detail the
factors determining less able pupils’ success or failure in learning French; to
investigate at the primary level promising lines of enquiry developed during
thcs'fvaluation of the secondary stage of the pilot scheine. Pate begun : April
1968.

903 P. Dyson, De La Salle College of Education, Middlcton,
Manchester. Sponsor: Modein 1.anguage Association.

Oral testing in French (Modern Language Association research project). (1} A
comparison of analytical and iimpression inarking systemns for oral asscssment.
(¢) A comparison of different testing techniques for conversation (‘free’ con-
versation as opposed to “guided’ conversation). (3) Can pronunciation and
intonation be assessed along with reading? Date begun: October 1969,

908 Dr . D. Halls, Departnent of Educational Studics, Univer-
sity of Oxferd, 15 Norham Gardens, Oxford. Sponsors:
Council of Europe, Gulbenkian Foundation.

Oxford{Council of Europe study for the evaluation of the curriculum and
examinatians: sub-project : modern languages at the upper academic secondary
level : a comparicon of the curriculuin and ¢xaminations in the member states
of the Council of Europe. This entails the study of official docuinents relating
to aims, syllabus, curriculum and examinations; survey questionnaire; field
work and personal interviews. Date begrn: November 1968. Progress reported:
in report by W. D. Halls (see Appendix 2).

%09 W. Prescott, University of York, Micklegate House, Mickle-
gate, York YOI 1)Z. (Schools Council Modern languages
Project : Evaluation Scction.) Associates: A. Crispin, B, Park,
U. Sankarayya, J. Simpson. Sponsor: Schools Council.
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Research on tests and testing and examinations. (1) Production of achicvement
tests in French, German, Russian and Spanish for pupils aged 11-16 and (in
French) 8-16 who are following the INuffield/Schools Council materials in these
languages. (2} Development of experimental ‘O level examinations in modern
languages. (3) On-going rescarch and testing during production of materials.
The tests produced will be published by the publishers of the Nuffield /Schools
Council course materials. Details of the exaininations are already available.
Date begun: 1968.

910 Welsh Joint Education Committee, 30 Cathedral Road,
Cardiff, Glamorgan.

Research to establish an interim model of standard spoken Welsh to form the
basis of all aspects of Welsh language teaching in schools, cspecially the teach-
ing of Welsh as a sccond language. The work is being carried out by a panel
comprising language specialists and teachers. Date begun: February 1965.
Progress reported: Cymraeg By Rhifyn I published June 1967 by the WJEC.

91t Welsh Joint Education Committee, 30 Cathedral Rorad,
Cardilf, Glamorgan.

Compilation of a list of the basic sentence structure; and vocabulary of Welsh.
Examples of the structures listed will be provided; the list is intended to cover
the structures and vocabulary to be known by students of Welsh as a sccond
language who are candidates for examinations in Welsh {GCE ‘O° level and
CSE). Date begun: February 1965, Progress seported: Cymracg Byw: Rhifyn 11
published June 1967 by the WJEC.

914 T. A. Garter, Language Centre, University of Southampton.
Highficld, Southampton SO9 5NH, Associates: Mrs J. Russ,
Miss A, Leyland, Dr K. Zobel {(University of Southampton):
M. Taylor (Bell School of Languages, Cambridge). Sponior:
Oilice du Baccalauréat International, Geneva.

Rescarch on multiple-choiee and other objective tests of language acquisition
at universily entrarce fevel. Preparation of tests, item and battery analyses of
validity, rehability and backwash cffect on teaching. Correlations with national
examinations in several Eurapean countries. Date begun: January 1967,

915 T. 8. Percival, Department of Education, University of
Manchester, Manchester M3 9PL. Sponsor:  Schools
Council.

Construction of a standardised battery of French tests. Teste of listening. read-
ing, writing and speaking are envisaged, for use below CSE/GCE level. A
preliminary study was carried out, comprising development and standardisation
of a lidtening test (details of this study arc on file at CILT); the present work
will be carried out on similar lines, Date begun: 1970,
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Select bibliography

This short list of books and articles relevant to the topic of
the conference includes publications referred to in the text
of the report, but not fully described there.

Burstall, Clare : French from eight: a national experiment. National foundation
for Educational Research, Slough, 1968, (QOccasicnal Publication
Sertes 18.)

Centre for Information on Language Teaching : Foreign languags testing. 3rd
edn, CILT, 1969, (Specialiscd Bibliography 1.)

Christopher, R. : JMB/GCE: the work of the Joint Matriculation Board. Joint
Matriculation Board, Manchester, 1969, (OP 29.)

Connaughton, 1. M.: *The validity of examinations at 16-plus’. Educational
Research, vol. 11 no. 3, 1969, pp. 163-74.

Davics, Alan, cditor: Language testing symposium: a psycholinguistic approach.
Oxford University Press, 1908, (Language and Language Learning 21.)

Departinent of Education and Science : The Certificate of Secondary Educa-
tion. DES, 1968, (Reports on Ecucation 47.)

Department of Education and Science @ Statistics of education 1966-: vol. 2:
GCE, CSE and school leavers. Annual, HMSO, 1968 -, (For 1962-65
see Statistics of education 1962-65: part three. Annual, HMSO,
1964-67.)

Grey, D.: ‘A CSE examination in Geran', Modern Languages, vol. 47 no. 3,
1966, pp. 104-7.

Halls, W. D.: Report on modern tanguages t the upper academic «wecondary
level. Oxford University Department of Education, 1969, (Oxferd/
Council of Eurape Study for the Evaluation of the Curriculum and
Examinations.) (Mimcographed.)

Hitchman, P. J.: Examining oral English in schools. Methuen, 1966,

Joint Matriculation Board: O-fevel Latin, French and biology: an enquiry
conducted by the University of London School Examinations Councif
and the Joint Matiiculation Board into examination standards, The
Board, Manchester, 1966, (OP 24.)

Leng, A. L.: "An ahiernative French 'O level examination’. Medern Languages,
vol. 48 no. 3, 1967, pp. 105-8.
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Lindley, D. V.: ‘An experiment in the marking of an examination'. Journal
of the Royal Statistical Society, scries A, vol, 124 pt. 3, 1961, pp. 285-313.

Macintosh, H. G.: Objective testing. Associated Examining Board, Aldershot,
1968.

Mather, D. R, N. France and G. T. Sarc: The Certificate of Secondary
Education:a handbook for moderators. Collins, 1965.

Modern Language Association : Modern language courses in the sixth form.
MLA, 1968,

Otter, H. S.: A functional language examination: the Modern Language
Association examinations project. Oxford Uriversity Press, 1968. (Lan-
guage and Language Learning 19.)

Peterson, A. . C.: ‘International exam.’ T'imes Educational Supplement, no.
2702, March 3 1967, p. 735.

Progposals for the curriculum and examinaiions in the sixth form: a Joint state-
ment . . . Standing Conference on University Entrance and Schools
Councii Joint Working Party on Sixth Form Cutricnlim and Examina-
tione . . . (December 1969).

Schools Council : Examinations Bulletins :

5. The Certificale of Secondary Education: school-based examinc-
n'gg;: examining, assessing and moderating by teackers. HMSO,
1965.

11. The Certificate of Secondary Education: trial examinations--oral
English. HMSO, 1966,

12. Multiple marking of English compositions: an account of an experi-
ment; by J. N. Britton, N. C. Martin, H. Rosen. IIMSO, 1965.

20. CSE: a group study approack ta research and development; edited
by W. G. A, Rudd. To be published by Evans/Methuen Educa-
tional for Schools Council, October 1970.

Schools Council : Examirning at 16 +: the reporl of the joint GCE[CSE Com-
mittce of the Schools Council. HMSO, 1966.

Schools Council : Working Papers :

5. Sixth form curriculum and examinations. HMSO, 1966.

6. The 1965 CSE moni!on’nf experiment. Pts. 1-2, HMSO, 1960.

19. Development of modern language teaching in secondary schools.
HMSO, 1969.

20. Sixth form examining methods. HMSO, 1968.

21. The 1966 CSE monitoring experiment. HMSO, 1969

28. New potterns in sixth form modern language studics. To be pub-
lished by Evans/Methuen Educational, October 1970.

Scottish Education Departinent @ Scottish educational slatistics 1966-. Annual,
HMSO, 1967-.
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West Yorkshire and Lindsey Regional Examining Board : CSE examinations
1970: assessment in a nutshell. Rev. and reprinted. The Board, Sheffield,
1969,

West Yorkshire and Lindsey Regional Examining Board : Conducting an agree-
ment trial: a working manual, Rev. and reprinted. The Board, Shefficld,
1968.

Whalley, G. E.: The Certificate of Sccondary Education: an account of the
CSE examination, ils organisation and methods. University of lLeeds
Institute of Education, Leeds, 1969.

Whitfield, Richard C.: ‘Improving examining at sixteen plus’. Educational
Research, vol. 10 no, 2, 1968, pp. 109-13.

Wilkinson, Andrew : Spoken English. 2nd impression, revised. University of
Birmingham, Binningham, 1966. (Educational Review Occasional Pub-
lications 2.)
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APPENDIX 3

Mebers of conference

J. B. Adam, City of Westminster College

R. O. Anderson, Publishers' Association

T. A. Carter, foint Council of Language Associations

E. F. Chaplen, University of Manchester

R. H. Colfvn, Royal Socicty of Arts

G. B. Crowder, Association of Teachers of Spanish: and Portuguese

D. ]. Devercux, Association of Teachers of Italian

A. P. Dyson, De La Salle College of Education, Middleton

E. R. Ellard, Modern Language Association

J- R. French, Portsmouth Polytechnic

J. F. Galleymore, Committec on Rescarch and Development in Modern
Languages

P. B. Healey, Educational Research Board, Social Scivnce Research Council

E. Heberden, Trinity College of Music

P. H. Hoy, HMI, Department of Education and Science

Miss C. J. Hunter, Oxford Drlegacy of Local Examination:

E. 1L Hutton, HMI, Department of Education and Scirnce

D. King, National Association of Language Advisers

F. H. King, Centre for Information on Language Teaching

P. Lawrence, Associated Lancashire Schools Examining Board

Dr B. M. Lott, British Council

Miss 11 N. Lunt, Centre for Information on Language T'caching

A. 8. McKenzie, Scottish Ceitificate of Education Examination Board

D. F. Mann, Standing Confercnce of Regional Examining Boards

P. H. Mecadcs, Association of Tcachers of Russian

R. F. Mildon, HMI, Dcpartment of Education and Science

J. 1. Mundy, HNH, Department of Education and Science

H. S. Outer, University of Cambridge Local Examinations Syndicate

B. W. Page, Leeds Modern School

B. G. Palimier, Brikshire College of Education

Dr B. Parr, HMIE, Department of Education and Science

O. H. Peckham, Association of Teackers of Spanich and Portuguese

G. E. Perren, Centre for Information on Language Teacking

G. R. Potter, Hampshire County Edication Authority

W, E. Prescott, Schools Council Modern Languages Project, York

T'. J. Rogers, Standing Confrrence of Regional Examining Boards

1.. J. Russon, Commiittce on Research and Development in Medein Languages

M.V, Salter, HMT, Department of Education and Science )

D. F. Saunders, Whitley Abbey Comprehensive School

Miss M. A, L. Sculthorp, Univerdity of Kent at Canterbusy
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Dr D. Shocsmith, Test Development Research Unit, Oxford, Cambridge and
O & C Examinations Boards

W. M. Shortt, Stand Grammar School for Boys

D. Spencer, British Council

Professor A. Spicer, University of Essex

W. ]. C. Stuart, London Chamber of Commerce

D. E. Tucker, Oxford Delegacy of Local Examinations

Mrs A. Turner, Oastler College, Huddersfield

H. Walker, HMI, Scottish Education Department

. W. T, Watson, Assoctation of Teachers of German

Y. M. Willis, University of Bradford

Dr 8. Wiseman, National Foundation for Educational Research

Conference Sccretary: Dr J. A. Corbett
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